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AESIBACI 

This project's goal vas the placement of diversely 
handicapped students at the secondary level in suitable vocational 
programs vhich vould lead to eventual employment. The technique 
employed to discover the aptitudes of these special students .vas vork 
sampling, vhich is a vocational evaluation procedure utiUi^ng "hands 
on" experiences, interest and basic academic skills testing to assess 
the client's vocational potential. Tvo vocational tecjihicians were 
responsible for the implementation of the project. Tv/enty hours of 
vork sampling vas administered, folloved by parent, student and 
teacher conferences. An in-service component consisted of an initial 
orientation to parents, visitation^ of the facilities and a' staffing 
session vith teachers and evaluation staff. It vas felt that the vork 
sampling vas effective in most cases in delineating students* 
aptitudes and, to a somevhat lesser extent, thTeir interests. 
Fcllov-ap, co^nsisting of placement in classes, training programs 
and/or additional counseling, vas difficult due to the time 
limitation. The project indicated a need for further Vork and 
research in this area, and vas for the most part supported by 
students, parents and teachers. ^Author), — ^ 
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Abstract 

Funded under Part B of the Vocational Education Amend- 
ment (VEA) of 1968, "Career Placement by Work Sampling for 
the Handicapped" commenced in Pebruaryr 1976 by the Simi 
Valley Unified School District under the Department of Instruc- 
tional Operations. I^hi!^ project's goal was the placement of 
diversely handicapped students at the secondary level in 
suitable vocational progrcuns which would lead to eventual 
employment. The technique employed to discover the aptitudes . 
of 'these special students was work sampling, which is a voca- 
tionaL evaluation procedur6 utilizing "hands on" experiences, 
interest and basic "academic skills testing tp assess the 
cliient's vocational potential Facilities at the Regional 
Occupational Program (ROPJ of the Ventura County Superin- 
tendent of Schools were utilized, while the County of Ventura 
Health Seryices Agency Vfofk Evaluation Unit served the more 
severely handicapped students, ' ^ - 

Two vocational technicians weife responsible for the imi- 
pVemenilation of the project, Tw^ty hours of work sampling 
was adUfinisteredr followed by parent, studeijt and teacher 
conferences. An in-serv^ice component consisted of an initial 
orientation to parents," visitation of the facilities and a 
staffing session with teachers and evaluationljstaf'f • 
^ It was felt that the work sampling was ef^ctive in^taost 
^ases in delineating students' apt4tuderi and, tp a- Somewhat' 



"^-Nse^ 



Id'sfser extent, their interests. Follow-up^ cpnsisting of 
placement in classes, training programs and/or additional 
counselihg, was difficult due to the time limitation. , 
The project indicated a need for further work and research 
in this area^ and^was for the most part supported by students i 
parents and teacherjs. ^ 



\ 



Preface : * ' * 

In eras past, handicapped individuals were regarded as 
"demon-possessed" or incurably mentally ill. Fortunately i the 
human collective consciousness has emercfed from these barbaric 
and i^iedieval diagnoses, 'and now can see these individuals as 
capable of productivity and self -fulfillment. A major respon- 
sibility of ^education is to .tap Md develop these pptentgLals, 
to help prepare these Sfpecial student^^ for a meaningful life 
after high school graduation.* To this end, was this project 
conceived", propbsed and implemented. 

Although the obvious end of ,a. project of this, nature is 
eventual placement in the A^^orld of work, the major benefit of- 
such a program may indeed be a less tangible, measurable on,e. 
The success a studgit akperiences iji a hands-on, job related 
task, the encoura^ment he receives from staff and teachers, 
the insight that he can do something well| may prove to be ^ 
more immediate, loil^lAsting result. A positive glimpse of 
himself in the- midst of what seem to be. ovefwl>elming handi- 
caps may encourage the stud^at to further explore, develop 
and train in his interests and aptitudes. If ^this were the 
only result of such a project, one would have to gauge it as 
an overwhelming success. ^ ' . 

As a pilot project,- the limitations of this project are 
realized and .delineated. Yet it is apparent that much value 
lies with the idea of increased in-depth vocational evaluation. 
It is our hope that the lessdns learned here will serve as a 

• , • 7 . " 
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motivation and a basis for. further research and programming 
in \:he area af ^career awareness for handicapped students. 



r 



V 



ERIC 



8 




Table of Coivtents ' 



ACKNOWLEDGEMENTS-, 
ABSTRACT . . . . , 
, PREFACE . • . 



11 
iv 



TABLE OF CONTENTS • • ^ ' •* vl 

LISy 0? TABLES 



* . - ^ Vlll 



BACKGROUNDr^ND -THEO^ • • 

, Need and Previously Existing Conditions.^. 

Work Sampling Theory . 

• Work Sampling Faculties • • . 

(3OALS ANb OBJECTIVES. ..... k . ^. . i . . 



1 
1 



Program .Goal 
^ Measurfible Performance Objectives, 



RESEARCH TECHNIQUES 



Design. .... 
Sampling . . . , 
Instrumentation 



. 7 
. 8 

.10 

10 \ 
.11 ' 
.13 



PROJECT PROCEDURES * 1 .15 



.16 
.17 
.18 



Teacher Orientation 
Advisory Committee . 

Parent Orientation , , 

Teacher Visitation of Facilities . .( . . * . . . .19 

Work •Sampling of Students .... .20 

Staffing and Manpower ^Presentation . . . . . * . .22- 

Student De-bifiefing . . . . . ... . -23 

Parent Conferences 24 

• . .25 

' * * * .26 



Follaw-up 
Evaluation 



RESULTS AND CONCLUSIONS .' .42 



Outpome of%leasurab*e Performance Objectives 

Te^qh^r Feedback ^ ... 

Parent Feedback . . . . • • • • • • • 

Student Feedback . . . 



.43 
.49- 
.52 
.54 



LIMITATIONS 



\57 



Generalizabi'lity of Results 
Time and Di^ance . . . - 
Uniqueness of Project . . , 



57 

58 
60 



ERIC 



VI 



RECOMMENDATIONS • • . . . . • • V • • 62 

Involvement of Related School Persoftnel . • • • . 62 

/Immediate Feedback from Evaluation 63 

. Additional, Areas for Guidance • • . . .... 64 

Evaluation of Vocation^ Education Prog^jjpn ... . h 65 

Expansion and Continuation of Program 66 

APPENDICES 67* 

Appendix A: Expiana^tion of Relationships - 
within Data^ people ^nd Things Hierarchies 
and Worker Trait Relationships #. ^ . . 1 . 67 

Appendix B: Explanation of Ventura I^OP Career 
Evaluation Prpgram . . • 76 

Appendix C: brochure and Brief Description of 
HSA Work Evaluation Progr:am . . . . . . • • 87 

Appendix D: The C&reer* Planning Inventory — 
^ Test apd Exp^-anation 90 

Appendix. E: Project-Developed Feedback Forms % .106 

Appendix F: Sample Copy of ROP Evaluation Report. Ill 

Appendix G: ' Sample Copy of HSA Evaluation Report. 117 
J Appendix H: Regional Occupational Prpgreun 

Brochure . . * . . • * • • 

Appendix I: "Job Survivals Skills" Program 



Table I: 



List of Tables 



Composition of Experimental and ^ 
Control Groups ^ . . . . ^ ^. .^2 



Table 2: CPI Pre-test/post-test Siimmary of 
Results V ^ / . . . . 



Table 3: 



Stujient Attitudinal Suifhnaary 
Post-te«t CPI . . . . • - • • : 



Table 4: Teacher Feedback — Summary of Results 
^Tal^le J5:- Parent Feedback — Summar^ of Results 



.4^ 



.4< 
• 41 

.5: 



Table 6: Student Feedback — Summary of Results . .5^ 



Vlll 



11 



V ' V , ' . Background and Theory - 

' Weed and Previously^^E^^ Conditions ' " \ 

Career planning, vocational education and. related areas 

have a high national, state and local priority ^fbr students, iii 

grades K thru 12; -Preparing students to function effectively 

after graduation is a primary goal of secoi>dary education. . 

A survey conducted by the Simi Valley Unified School Oris- 
. ■ ^ . , • * ' 

. trict during the 1974-75 school. year requested teachers and |)ar- 

ents to prioritize the educational goals for students in the- 

• . • *^ -i ' * . 

district. Results of this survey indicated the highest priority 

for vocational guidance and career planning. ^ ^ > - 

Students, too, seem aware of this/rtfeed. According to this 

Suiranary of Results of the Ventura County Super interidentjof , < 

Schools Career Planning Inventory ^given in the Fallor 1975/' 

"70% of the 30,000 students who participated indicated a ^ need 

for additional or considerable help in career planning*. * 

Students from special education classes are often dov^bly 

handicapped when. it comes to job preparation. They not only 

• . ' ■• . 

.are unsure of their physical limitations/ ^jpt most, also/havC 7 

reading and/or math liabilities which ^eed to be t:onside23?^^j 

High school students (grades 10-12) who are moderateiy to\ ^ / ^ 

severely physically or educationally handicapped \comprise ^)bt!^t ^ 

/ ■ • ' - . ^ ■- ■/•■'V ^>^>::^^i^]f^•^ '^^ 

4% of the £otal senior high schoof popul^tq-Oip in Simi ATail^'y^'/ 
I jn addiction, the school district serves the entire deaf and : \ . 
V hfird of hearing and orthopedically handicapped student popula- • 
^ tion in the sou tlxea stern port iqii^qf Ventura^ Couijty; also the deaf 
. . students from the Las Virgenes Unified Schoo% D^i strict in Los 

. ■ ■ • ^ ' ' ■ ■ ' ' ■■. . 

... • • \Ci ' . , . ■ 



Angeles County. 

One of the special education teachers has acted in the 

o capacity of Work .Study Coordinator for the handicapped part* 

time since 1972, mainly ill conjunction with the Department of 

Rehabilitation (DR) agreement with the Ventura County Super- 

iat^ndlbit of Schools. ^An on-campus wrk incentive pay program 

and supervisM-^ work experience comprised the greA^er part, of 

the program. Besides' the obvious time and fllirsdnnel limitations, 

attention was concentrated on those qualif ii^d as clients with ^ 

D R/ Funds for this position have been dwindling each year, and 

f 1 

next year these, funds will no longer be available. Other raeaiM 
to serve a greater variety of )iandicapped students are needed. 

Prior to the initiation of this project there Wad no speci- 
fic plan for evaluating the vocational potential of these stu- 
dents in order to Effectively place them In Tegular vocational . 
education programs. ^ 



Work Sampling Theory ^ 

Severjal^ forms of work sampling have been in use for re- 
habilftatlon purposes ^r some time, but it wasn't until the 
late sixties that a systematic discipline of vocational evalua- 
tion with an explicit theoretical framework gained widespread 
acceptance among prof essionals. PAoneer work in the field was 
done by Vodationil Guidance and, Rehabilitjation services in 
ClevQland7\Stglut State University in Menemonie, Wisconsin, 
and the thil«delphia Jewish Employment and Vocational Service. 
Since that time, Singer-Giftif lex has produced a, completp line 
of audio-visual evaluation units, and Valpar Corporation of 
Arizona has continued to develpp and norm a component work 
sampling systtem. 

A work sample is defined as a mpck-up or a close simulation 
of an actual industrial operation not different in its .essential 
from the kind of work a potential worker would be jpquired to 
perform on #p ordinary job. Work -sample evaluati^ is a syste- 
^tic procedure for assessing work potentials and bel^ajciors. 
Pruitt (1970)^ outlines nine basic postulates of ^rk sample 
theory : 

1. Persons who do poorly on psychological tests can be 
effectively evaluated by the method of w»rk sample eValua- 
tion. This includes populations for whdra sta^^dardized 
tests^are not normed and those persons below the average 
^ level in verbal r mathematical and academic skill oi; train- 
ing, which most pencil and paper tests assume. 

^Pruitt, W. A., Basic assumptions underlyi/ng work sample 
theory. Journal of Rehabilitation, 1970, 36^, 12-15. 



, 2. Wbrk 'samples >ll££er. from psychologic^ tests in the 
degree of relatedness- to the criberion. The criterion is 
%iork behavior and job performance. ^ 1l!ence# the client or r 
student- sees himsetf as, performing a work task rather than ^ 
tajcing a test, increasing his interest and lowering his 

. anxietv^ 

3. Work samples are as e£fi6;lent and as inexpensive as 
other evaluative methods including psychological testing^ 

4. / Work samples illustrate the cli^t*s ab^iLty to func- 
tion In a field af worjc, such as bench assembly, clerical 
work, etc. This broadens the scope of possible job seleifT- 
tion and helps narrow choices to a field of work most suited 
for the client or student. 

5. Work samples can be graded with res|^ct to their pro-* 
blem solving cqpiplexitty and occupational area. #This graded 
aspect helps to predict occupational' level as well as oc- 

; cupational area. \ # 

; 6. Work sampl4s liot only measure\[ualitative performance, 
but also allow for evaluation of such factors as motivation, 
vocational self -concepts, interpersonal'relationships, ini- ^ 
tiatlve, ability to accept criticism, attention span, phy- 
sical staunina and emotional^maturity . Work samples also 
provide measures of manifest tperformance) interests and 

aptitudes as opposed to measured (pencil-and -paper tested) 

$ 

interests and aptitudes. 



1. Work sample evaluiation providies the necessary information 
,y for voca^onal choice decision making. 
^ 8. Work sample evaluation reports are more meaningful and 
have more immediate application to both client ^d related 
personnel (counselors, teachers and placement specia^lists) 
' than^ psychological reports. ^ - ^ 

9. Work sample evaluations provide information^of broader 

Another important *facet of woask sampling is that it is 
directly related an^ keyed to worker functions, traits and[ ' 
working conditions. Mosi work sample syst^s use t(|ie Dej^rt- 
ment of Labor 's .Dictionary of Occupational Titles (DOT) 



"Data -People-Things" classification, coupled with the DOT's 
components of training time, aptit.udes^ interests, temperaments. 



'pnysical dCTands and working, conditions. (See Appendix A) This 

^ provides a^lBFect link from the work sample evaluation to the 

actual job market. > ^ ^ 

* * 

Thus, woiiic sampling can be seen, at least in theory, as 

applicable to a handicapped student population as a, potentially^ . '* 

effective tool for the assessment of aptitudes and interests, .and 
to provide both student and staff with information ^eeded for 
vocational decision making. 
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Work Saropling Facilities ^ 

Xn Ventura County, two work sampling evaluation centers 

- ^ 

are in^ existence — the Career Evaluation Laboratory at the 
Regional. Occupational Program (ROP) of the Ventura County 
Superintendent of Schools at the demilitarized Oxnardt Air 
^ Force Base in C2unarillo#and the Work Evaluation Unit at the 
Ventura County Hospital BARD Unit operated by the Cp^^y of 



y 
( 
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* Ventura Health Services Agency (HSA) . 

The ROP facility, the newer of the two, is outfitted 

' with V^l par and Singer unijts, supplemented with samples from 

the University of Wscortsin/Stout Materials development Cen-^ 

^ter. It is funded primarily by the Comprehensive Employment 

Training Act (CETA) of the State of Calif 6rni^>-and as^dubh, 

'evaluates primarily CETA clients. Due to its location and 

association with the school system, this unit was the primary ^ 

evaluation center. (A descript^bn of ^he ROP facility's ser-* J}^ 

ft 

vices are included in Appendix B) . ' 

HSA*s facility also included the Valpar and Singer units 
and is supplemented by Jewish Employment 2i«d^ Vocational Ser- 
vices (JEVS) battery. Their clientele consists mainly of DR 
Nclients and County Hospital referrals. This facility was ' 
utilized for the more severely handicapped and wheelchair stu- 
dfenM, as it is both barrier -free and adjacent to the hospital, 
should^ny student require immediate medical assistance. (Sees^^*^ 
Appendix cT^-^ ^ 

The ROP and HSA work under a non-financial cooperative 
agreement. 17 

; ' ' ' 
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* . Goals and Ob:iective s 
Program Goals . ^ ' 

The project-<J^Bt!«^ qoals were as folloi^'s: 
1. To provide all moderate to severe physically and f 
educationally handicapped- studextt^ in grades 10 thru 12 wit It 

comprehensive Wreer evaluation to assess their vocational 

/ - • f 

potential; this to lead to placem^^^t into programs desf^rnecj' ' 
to maximize their acquisition of inarketable skills and their * 
eventual ability to be .self-supporting, ^ 

* 2. To provide teachers, counseloj^s and -parents of these < 
Students with apjuropriate .orient^*^^^^ '^'nd assistance sls to 
their role in' iitiplemehtingr a reali?*^^^^ .vocational education 



rogram. 
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Measurr *"''^ ^ rformanoe Objectives 

The following raeaisurable performance objectives ^'^^ pro- 
posed to assess the dttainraent of^tihe goals of the program. % 
1, I'eacher In-service 'Tr a inir 



ODjectives wfer 





Participating teasers of students in grades ip-12 with 
Exceptional needs, high school counselors and selected voca- " 
tional education teachers will rece]^^ 12 hours^of in-service 
training on the ^odls and objectives of the project and their 
specific roles in its * implementation. 

^ 2. Parent Participation' ^ ' : ^ 

A ^mimxm ot 75 per cent of the parents pf.the partici- ^ . • 
^^^^[ng^^Stjudents ^ill participate a three-tiour orientation ^ 
program to explain the goals and* objectives^o^^he pcfiject./ 

'•Is 

their rple in its implementation. ^ > ^ 

3. Student Evaluation . ^ ( 

Thirty students will be selected and evaluated by th^ ROP 



> J' 



or HSA work evaluation program and a written report of the re- 

/ suits %filX be made available to appropriate school personnel 
and become a part of the student's cumulative fite. ^drtici- 
pating students will be\ administered on a pre-test/post-test 
basis the Career Planning Inventory fCPI) in order to deter- 
mine attitudinal changes brought abqut.as a reault of their 
participation in the project. • ^ . 

4. Studfent Placement • 

Based on the results of the work samplihg ^valuation, each 

student will be placed, as* appropriate, in regular on-going dis- 

I 

19 _ C 
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trict vocational education classes, work (experience program, 
and/or advanced training^rograins* Each placement will be 
made following a review of the student's asses'smerft djata and 
in consultation with the studeht/s parents^ teacher. Director 
of Special Education, appropriate high school counselor', and/or 
work experience cooi^dinajtor, appropriate vocational e<3ucat ion 
teachers' and the project vocational technicians. - * . 
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, ' Research Techniques 

^ • ; \. • ' • ' ' 

N Design * * 

* ■ 

The origina]^ project proposal called for a one group; 
* « • 

pre-test/post-test experimental design. However/ to assess 

the effects of work sampling evaluation on the population, 

the Director of Research arid the external evaluator modified 

the design to a tWo-group pre-test/post-ttsst* design/ utilizing 

an expe^rimental "and control group, ^ •^-^-^ 
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Saunplxng . . 

The target population were students in special education 
classes at the high school levels which included the following 
handicaps: 

0 

Learn Disability (LD) 
Educable Mentally Regarded (EMR) 
* Trainable llentally Retarded (TMR) ' ' • 

Deaf and Hard of Heariiig (DHH) * . 



Orthopedically Handicapped (OH) 



Visually Handicapped (VH^ 
Aphasic 



< Initiallyr the project called for the selection of 60 



the proj 
r prior iti 



students r their prioritization based on need and ability to 
profit from the evaluation, and a narrowing of the ^sampG^e to 
30 target students* However, with the modification in design,, 
randomization of the initial selection was pi:ef erred • . \ 

Seven^y-threia referrals were collected and first arranged 
by handicap, then stratified b^ grade level . Through randomi- 
zation procedures, 30 students wer6. assigned to the expe^^ental 
group and 30 functioned as the qpntrol, Th^ result was a stra- 
tified matching random sample (Table 1, page 12). 

Unfortunately, time constraints did not allow fc5r^explor- 
ation of the students* willingness to participate. As a con- 
sequence, several substitutions had to be made in both the ex- 
perimental and the control groups. This was done with consider- 
ation^ using the criteria chosen by the external evaluator 
(handicaps and grade). The groups were kept carefully balanced. 



Sex was not a controlled variable. 

2 
11 
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Ccanposltion of ^perimental and Control Groups 
/i. Handicetp 




C 
8 



C 
5 



EMR 

E C 
5 4 



»rMR 



1 



4--- 



E 
2 



C 
3 



E C 
1 1 
non-graded 



E t= Experimental Group 



C = Control Group 



Table 1 
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Instrvimentation 



. The. Career Planning Inventory (CPI) 

The CPI is administered annuallyAo all students '^in 

^ ' • ^ / r ■ ' ■ 

Ventura County in grades 9-12/ The pre-test was initially 

adnvii[ii8tered in November 1^75/ although several of the sample 

group were given tfie Inventory in Februc^ry due to thfeir ♦absence 

for the initial testing.. A copy, of th#CPI and a detailed ex-/ 

planatioh o^its conception^ purposer and use is published by ' . 

thi Ventura County ROP^ and is included in Appendix D., 

The CPI was re-adminiflktered inj.May 1976 as the post-test. / 

Student profiles -were obtained and comparison^ made^ r ' 

"a major limitation of the CPI ^ wh6n used in a pre-te^V * 

post-test design, is^the ambiguity of resppnse changes and 

difficulty in the interpretation of the related caused of those 

changes. For example:. Student A may on the pre-test ,xndi- 

f . - • . ' 

, cate that he is' sure his interests, and ori' the post-teit indi- 

cate that he is uncertain of his interests. Is this iincertainty 

"bad" (i-e., did the work sampling confvtse him?), ^^^^ 

"good" (is fce more aware of different vocational possibillities)^? 

Conclusions, then, are eictremely difficult to arrive at. 

.More than this, the CPI, being a fairly sophisticated instria^ 

ment^fwas extrCTiely difficult for most of th^ sample population 

J *• ^ * * ^ • . • 

to read ^nd/or understand. It was necessary to read the inven- 

tory to many of the students. Therefore, the validity of the 

responses as truly representative of these students' , attitudes, 

came into serious question. ProifLems of memory retention. 



vocabulary and attention s^an also presented difficulties in 
its administration. ' ^. , - 

The CPI^ although possibly giving a T4^ue iiidication of 
attituciinal qhan^/ proved ineffective with this population. 

Parent^ Teacher and Student Feedback Forms, 

In ordei;^to evaluate tb^- project's effect pn parents, 
teachers f and sjfcudpnt Sy q uestionnaires were developed in 1 
order to give these groups an opportunity to respond to the ^ 
activities and go^s of the^ pro je^^^^J[ see Appendix E) . The . ^ 
teacher and student Feedback. Forms were designed around the 
activities in which each participated. The parent Feedback 
Form was constructed around what the parents^percei^e^as the 
effects of the praject. This resulted in a three-dim6nsional 
evaluation of the" program. 
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' Project Prqcedures • 

This sectio^ is a description of the various activities 
engaged in throughout the project r arranged in chrorfological 
ordeir. Fox^/ letters^ etc. r utilized dn. the projTect are 
printed on y^low paper at the end qf this jsection and are 
referred tojbk pe^re number. 

*••■•-'!•'' ■ '* ' ■ '-dy- ' . ■ ' . 
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Teacher Orientation ^ 

' - . > -■ ^ ^ ■ ■ 

The initial orientation to the project # held on ^ 
February 10, 1976, was attendeck by all special education 
teachers Involfred. with students at tti^ secondary level, 
the two vocational technicians, |lr. Stem Norton (Director 
of Special Education), Or. Shayle Uroff (ERLrector of Re- 
searchy. Dr. Chet Howe (Director of Instructional -Operations) 
Jerry Kinzel (Occupational Counselor, ROP unit) , and Terry 
Dinneen (WorK Evaluation Supervisor, Hn unit) • Mr. Norton 



c 



ed^lained the n#ed and relationship l^^he projil|(|(P to special 
education, and Dr. Howe distributed a project abstrsKZt (page 27) 
and briefed the teachers on the goals and objectives of the 
program, imd Dr. tfrof f described tlie design and some of the 
^,jie<;faa^ics of the project. Terry Dinneen presented slides of . 

his facilities and answered questions raised about tgie work 

J* 

sampling procedure. Jerry Kinzel^ then passed out referral 

forms (page 28) and explained ^the referral system. Teachers 

: were asked to fill in all information for any student they 
* 

felt migbt 'benefit: 'from such "a program'. ^ ' ' The se ' forms' were ' " . " ^ 

la^er coAleeted by the vocational technicians. It was also 
announced that there would be one vocational techniciaii^sta- 
tioned at each of the two high schools available to aid and 
consult with teachers during this process. 

14 . 
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Advisory Committee 

After 'the referrals had been collected, an advisory com- 

'V- ■ 

mittee^xae^ting was called. This consisted of Dr. Howe, Dr. Uroff , 
Dr. I^ee Hendricks (externdl evaluator forlthe project). Rick 
Cardoni (representing HSA) , Jerry Kinzel (ROP) , and Treva Hons- 
berger and Mark Shelley (vocational technicians). ^ 

At this meeting, the basic outline and mechanics for the 
prcCject werj^ decided upon (see agenda and suggestions, pager 28-30) . 
Responsibiaitiejs for vallLbu^ parts of the in-service components 
were assigned and final selection of students was made. Results 
of this meeting are recorded in the infoinnal minutes (pages 31-34). 

The .vocational technicians were utilized to facilitate all 
phases of the program. The implementation of the work sampling, 

r 

in-service training,, parent orientation, communications, physical 
arrangements, conferencea and compilation of the final report be- 
came the re^ponsibilitiey^ ^f the technicians. 
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Parent Orientation 



•Parents were initially notified of their son's/d^ghter 's 
selection for participation in the project by tele{«ione. A 
letter confirming their selection was mailed to /them carrying 
the signature of the Director of Special Eduction (see page 35) 
It explained the program briefly and invited the parents to 
attend the ori^{ltation meeting on March 2, 1976.- 

That evening turned ou\ to bfe bold and very rainy^ Even 
sft sixty per cent of the parents attended (cm agenda is incfl.u- 
ded on page. 36). The program was expla£nedr the staff intro- 
duced and the goals stressed. A slide presentation was pre- 
sented by Jerry Kinzel and Terry Dinneen, and several work 
samples were demonstrated. A timeline (page 37) was given to 
each parent which outlined the work sampling schedule and dates 
of conferences, evaluation and* final reports. 

/ Information release ^rms (see page 38) were passed out to 
the parents and their purpose, explained. All parents attending 
completed the form; (it should be not ^ heref that none of the 
parents of patticipating students refused^to grant authorization 
for theiri^ child ' s participation in the project.) 

A question-answer period followed • The main concern of the 
parents seemed to be follow-up and placement • It was made clear 
to them that time limitations might prevent on-the-job placement 
for every student, but that this project would serve as a start- * 
ing point. Reaction to the orientation was almost totally posi- 
tive, and with the exception of only a few isolated cases, parents 
were supportive of the project throughout • 
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Teacher Visitation of Facilities 

" ) ~^ " . • 

Pr-ior ys the actual evaluation of students / the special 
education teachers and selected school counselors toured the 
ROP and HSA work evaluation unites. The philosophy and his- 
tory of each center was explained by its own staffs anid teachers 
were able to do actual work- sdmples in order. to become, familiar 
with the testing enviropjnent. A tour of all the ROP and County 
school facilities was included, taking in the vocational train- 
ing areas, fcounty offices, suxd the » center for severely handi- 
capped children. 

Release time was provided for participating staff. Approxi 
mately 90% of the special ^u«ttion teachers participated. Car 
pool transportation was arranged. Other than comments about the 

distance to the facilities, teacher reaction was overwhelmingly 

? 

positive. 
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Wprk Sampling off Students ' 

Referrals oft students in the experimental group were de- 
livered to Jerry Kinzel at the ROP. He and the HSA determined 



that eleven of the thirty students were to be evaluated at the 
9Sa due to the nature of their handicaps, and the remaining 19 
^Uld be tested at the ROP. 



As originally agreed, the HSA provided transportation for 
^ whfeelchair confined students. All^ other transportation was 



,^ provided by the District, via school station wagon dri^^iuby 
the vocational technic iaj^is^ or icafry-al^ or bus driven by Dis- 
trict transportation personnel. Some of the transportation 
^arrangements proved to be very Z^4ting regarding the actual 
■ time students spent per day in testing. 

Each group of students was evaluated for five days; from 
three to four hours per day depending upon distance to facility 
Ahd transportation arrangements. In all cases, the evaluating 
facility was ablfe to gather enough information for a complete 
evaluation of each student. Students needing -additional testing 
dUe to absence were transported for make-up sessions near the 
end of the project. The fact that there were . two technicians 
working on the project made this possible. 

The project technicians were also used by the^ROP and HSA 
to assist the evaluators in administering and scoring work sam- 
ples. This gave them, in addition to spendi-ng time enroute to 
f^icilities and at lunch, valuable information about each student 
* and his/her potential which they shared with both parents and 
teachers. 

20 
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The attendance off ice / counsellors , work experience ^co- 
ordinator is and. all other teachei^s of students were notified 
of each student's ^tysence whil^^ participating in the sampling 
(see page 39-40KJreachers were requested t<^ a llbwr for make-up 
work. -No negative feedbacjc in this^ area was received from 
I either teachers or ^s^dents. 
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Staffing and Manpower PreBentation " " . 

On April 28, 1976, members of. the ROP and HSA staff and 
• teachers of participating students met for a "staffing" session^ 
"Staffing" is the term u|pid by these agencies to denote a de- 
tailed briefing of a teacher or^oxinselor about an individual 
student. Each teacher was given the opportunity to ask gues- 
tlons regarding each of his/her students and discuss this in 
relation to clai5|room performance and behavior* The Director 
of Specia/ Education and vocational technicians also partici- 
.pated in the^ staff ing^ which consumed the entire morning and 
early afternoon. ^^Release time was made available, and 70% of 
the special education teachers took par||^ 

In the afternoon, John Van Zant and Maribeth Potter, of 
the Dissemination Staff for a special project developing the 
California Manpower Managpnent Information System <C13MIS) pre- 
sented a basic outlook of the .job market tpr high school grad- 
uates and explained the CUMIS. The system combines several 
federal and state resources and agencies to provide information 
on all jobs listed' in the DOT in a s^imple yet comprehensive 
form. This information includes projected employment ip the 
field, general education and specific training required for the ' 
joS, data^on physical demands and working conditions, aloAg with 
' a schedule of institutions in Ventura County which offer a par- 
ticular kind of' training for- that job. 

•Teacher reaction to this presentation was enthusiastic, 
yet a need for more training in the use of theser aids was ex- 
pressed. ^ 

^ 22 
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student de-briefing ^ ^ / 
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Approximately a month' after teistin'^ was completed, final * 

^ ' - ' • ' • ' 

work evaluation reports were received from the evaluation unfits 

'(see Appendices F and G for sample reports -from each facility) . 

Following the staffing of teachers, the voci^tional technician 

and the student, along with a combination of teacher, parent 

and/or\counselor , reviewed the report, and di:9cussed educational 'j. 

and perspnal limitations with that* student afii^ possiblev areas 

of vQC^atipnal exploration and training; The ilone of ' the •inter# 

view was to be positive and encouraging;,'' yet TOnest and consis- 

tent with the evaluation. 



These de-briefings were of much value ^it^^i LD> DHH and VH 



students. However, with the OH and EMR^tudehtrs,; it /remains 
questionable if the intent of these interviewgJ wa^ perceived.- 
It was also found that in some instance^ with3^h% parents 
and/or teachers involved in the cbnferencesB, the discussion ... 
revolved around personal and educational'^robl^r^ not directly 
related to the evaluation procedure and yocawondi area . (these 



problems are seen aiS important, but pdJssibly over-emphasized 



or misplaced during the de-brief ing>|e§^(^n) . The most pro- 
ductive interviews occurred when the tqchmeian met separately 
with the student and , then the parent. Although -this method 
was much more time consuming, interviews tended to be more 
honest and candid. - 
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Parent Conferences 
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In most cases, parent conferences were held during or 
iiranedJLately following school hours. Twehty-one of the thirty 
students' parents attended personal conferences with the tech- 
nicians. A copy of the evaluation report was given tjo the 
parents to read and keep, while the technician explained any 
1|uestion8 that came up. .Areas of discussion were primarily 
as follows: 

-"^ Present educational status 

Employment potential of the student 

Nature and remediation of physical and/or e*ducational 

limitation 
Work, personal and social behavior 
Immediate job/tfaining possibilities ^ 
Vocational classep for next school year 
Summer Job Survival Skills clinic 

(offered by Youth Employment Services) 

4 > Those parents Who could not attend personal conferences 
were contacted by phone and sent a copy of the evaluation re- 
port. A cover liB|ter inviting them to future conferences in- 
cluded phone numb technicians could be reached. 

Some of the conferences revealed personal and family 
problems of students ar||/or parents. Counseling was recom- 
mended in several instances. MosiTVarents were quite pleased 
that their son/daughter had been selected for and participated 
in the evaluation and were anxious to utilize the results. 
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Follow-up ' . : . 

Due to time limitation^, only a minimal amount of follow^ . 

^up was accomplished. This was to include placement in on-the- 

' job training, (OJT) , scheduling 6£ vocational education classes 

for the next year (to be done by counsa^^O^s and tochers) and 

placCTient in actual job situation. The following is a summary 

of completed follow-up as a direct result of the project: 

: . Number of 

h6€iyLt.Y Students Involved 

Enrollment in ROP (see Appendix H) and/or 

vocs^tioQal education classes . - 10 
Job Survival Skills program (see page 41 and 

Appendix I) \ 4 

PR referrals' J 2 - 

Speech therapy evaluation ^ 1 

Psychological re-evaluation 1 

Hearing test (non-DHH student) 1 

Special assistance in Completion of Employment ^ 

Application ^ 1 

Volunteer Job Exploration ^ / 2 



Many of the students continued in ''the District's on-^oing 
, Incent Iverpay - work . experijence . program^. . GraduatJjig. ^eryiorA .were. . - 
given special attention regarding employment possibilities and _ 
opportunities . 
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Assessment of the program by students, parents and teachers 
was accoijjplished through the use of the feedback foims. Students 
and teachers were administered these guesl^ionnaires durj.ncf school 
hours. Parents were mailed the forms, and a self -addressed en- 
velope wasLix^cluded. Information from these forms is summarized:, 
in the Results and Conclusions section^ 
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^ * . siMi Vi\LLi?i* u.\rni-f sa:ooL Dismicf , >. 

' ' » . PUOJliCr ABSTRACr i X 

* • * ' ' ' 

Project Title: Gircor PlacCTcnt by Vibrl: Saynpling for the IkindicapriOcI 



FUndins Source: Vocational Education Aincndnicnts of 1963 - Part 3 



Duration^: January. 1976 - June 50^ 1976 ^ 

Project Director: Dr> Chester A, Howe, Director of Instructional Operations 
Requested Funding: $33,263 
Project Description: 1 

T The x>roject will provide' the Career Evaluation Assessment Services of the 
CQunty I|.O.P. facilities in Cju^afillp to assess the vocationax potential of 
30 moderate to severe physically andi 4bdudationally handicapped students in 
grades 10 thru 12/ A threp hour orientation meeting, mth the parents of 
target students, wiy. be coplucted* to explain the goals, objectives and activities 
ofVthe program. i " . - ' ^' 

/.--'. ^ ; • . ■ • . . ■■ 

1 lVrel\% hours of inservice' training will be given to participating tcacher|^ 
/counselors and other appropriate school staff personnel, on the goals ^ objective 
(ai>4 activities of the project and their roles.' 

} Pol lowing assessment of the students (each student xdll receive 20 hours 
of assessment at the Jl.p..P^ facilities) the resultis vdll be used to place 
students in ongoing ^itfici vocational educational* programs. IVhere possible 
existing programs will be modified to accoirriodate the needs of handicapped students. 

The project staff idll consist of ^e followixig personnel: 

1. Project Director . ^ * ' 

2. Vocational Technician * • * / ^ 

3. Part time clerk ^ ' : 

^ 4. • External evaluator ' " . 

In addition thfe following personnel will be closely involved vath the 
jraplsnentation of the project: . Mr. Stan Norton, Director of Special Services, 
i)r. Shayle Uroff ,<Director of Research, Mr. Van Zant, Ventura County Director, 
of Oco^ational Education* and personnel dErom the R.O.P. Assessment facilities. 
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IBTEBRED BTt 


~ GRADE v 
9 10 11 ' IZ 

n n n n n 



^ WORK HISTORY 


JOB TITLE . . ' 


JOB DUTIES • ' 


REASON FOR LEAVING 


JOB TITLE . 


JOB DUTIES 

.V . ^ 


REASON FOR LEAVING 

■ ■ • 



DISABILITIES I (Znclud« fimctlOMl llmltatloM^ ihedlcatlon» 
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EDUCAXIOMAIr-VOCAXIONAL TESTING (Name & date of test, scores, etc.) 
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COMMENTS:* (Includa bobbles. Interests, etc*) Use back of page If necessary 
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,i ■• >AGENDA • ' 

* ' Advisory Meeting 

Project "BH" 
February 20, 1976' 

- ' . . ^ ' : • *: 

I. Proposed Calendar 

Pebiniary - Screening and contact of parents 
March — — — Work sampling, in||serviq|j^ training for 
parents and teachers * 

Aprii Evaluation and de-briefing, field trip 

\ and. job pflacement ^^^J^^^^ 

May ^ Write-up of project'^?^^§feitatipn of exist 

> ing programs . ^ 

June Printing and distribution of final report 

II; Screening Procedures . 

III. Parentis - . -4;;^ * 

A* Contacting 

B. Pre-testing ^ • " 

C. /in-s'ervice training • 
Dv PQst^testing ... 
E* De-briefing 

IV, Teacher fST-service Training ' 

A'. Orientation & pre-testing (2 hours) 

B. Observation of sampling (ROP 6 HSA/\5 hours) 

C. CMMIS (2 hours) J . 

D. Post-testing and evaluation (1 hour) * ^ 
" \ E. Totar remaining hours (4 hou]?s) 

V. Physical Details 

A. Transportation ^ 

B. Lunches and ROP/HSA 

vS^^^iteria for Write-up 



SUGGESTIONS FOR: 

TEACHER IN-SERVICE TRAINING 

1 hour Orientation Meeting * 

4 hours - On-Location Training Observation - ROP# HSA 
(Monday) 

2 hours - Evaluation of Student by ROP or HSA Evaluator 

(F^day) 

2 hours - Manpower Presentation 

1 hour Tour of Adult Education Vocational Facilities 

Workshop ^ ^ 

1 hour - Parent/Student DeoKiefing 



ilftiel 
ilu^d 



1 hour - ^ Post-test and Evalu^ion of Project 
12 hours Total ^ ' 



PARENT IN-SEH^iCE TRAINING 

f ■ % ^ 

1 hour - Orientation (to stress support and positive 

reinforcement of child) . 
1 hour Student/Parent/Teacher/Technician Debriefing 

1 hour - Post-testing and Evaluation of^P^ject 

3 hours Total # ^ . . 

OPTIONAL: Observation at ROP/H^ of Sampling Proo^ures 
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PRgi^CRSSlIIMG SUGGRSTIOtiS FOR SWI Jl^G OiOUP 



Selections by Handicaps 
Physical 
Visutil OH * DHH 

1 5 5 



Aphasio 
4 



Educational 

EI« TMR 
9 5 1 



Selectiona by Grades 

Tenth Eleventh 
18 7 



Sanple Group 

Aaron J Jere 
Achoronti^^ Fred 
BeaD^ Greg 
BuotoVj Richard 
Caj^to, Michelle 
C&ristoson^ Lo^ne 
Crowley^ Tom 
Douglas^ Diana 
Eaton ^ Timothy 
S&tenaan, Brian 
Freed ^ Sherri 
Galuskij Arthur 
Grap^ Ed 
Hallene^ Ihync 
Hansen^ Chris 
Hard^ Kimberly 
Jensen^ Gaxy 
Kaxiny, Matthow ^ 
lee^ Latira 
Mziuldingj ^rald . 
ModtaZj Sharon 
Millar, Belinda 
Kobes^ L^nco 
Ransom^ Dan 
Richards, Dale 
Sanders, Scot 
Schvarts, H6ward 
Temo^ky, Marie 
'Jeston, Steve 
Young, yiUi^m 



Twelfth 
4 



' Unerraded 
1 



Control Group 



Arius, PatriQia 

Austin, Robert 

Boyd, Ersel 

Branch, Katie 

•^har, David 

^llis, Charles 

Syclyn, Kathy 

Forman, .Susan 

Uunneoan, Royce 

Jackson, Kenneth • 

Jenson, h^ray 

Jepsen, George 

Johnson, Ronald • 

Koemer, ISym 

Masterson, Jeanelte 

lAel, Randy ' 

Licker^teve 

Roin, Richard . ' 

Rodriguez, Joseph 

Rossi, lynn 

Salas, Cathy ; 

Scdiuler, Stepl^nie 

Sins, Pftia 

Smith, Craig 

Strong. George 
Vontol^, KenJ^ 

//ilkir.son, liret 

vailiera, Richard 

Winter, Michnel 

U'olfson, Debbie 



SINI VALLKY UNIFIED SCH(X)L DISTRICT 



Minutes of th« V.E.A. (B-Il) staff meetlna held February 20» 1976. 



Present: 

Dr» Shayle Uroff 
Dr» Chester Howe 
Dr. Lee Hendrixs 
He. Jerry Kinzcl 
/iu. Treva Honsberger 
Mr. Hirk Shelly 

Teacher In-Service Training 




1) 
t) 



1 hour 
4 hours 



3) 2 hours 



4) 
& 

5) 



2 hours 



6) 
7) 



1 hour 
1 hour 



- Orientation Meeting 



2/10/76 



Pretesting and Visitation of RCP & HSA faculties 
Testing Instrument to be devised 

Evaluation^bf students by RQP or HSA 
Evaluator with teacher \ 
Staffing w 

Manpower presentation by Jerry Kiozel 
Placement - (Dr. Howe) 

a) Adult Education 

b) M93rpa];k College 

c) VEA Programs / 
' d) Available elasses 

Pirent /Teacher debriefing 

Post-test and evaluation of project 



Parent In-Service Training 



Introduction - <Stan Norton) 

a) Student selection 

b) Introducve staff , 

c) Explain why and how Siroi was serectcd for project 

1) N^ed (or purpose?) - Terry Lindecn 

KOe/HSh facilities (how related to handicapped) 

a) National ^ 

b) State 

c) Local levels 

4) Limitations of program (explain) « ^ 
e) How work sanipling rebates to re^ work world 



2) Objectives - Chet: Hove 

a) County 

b) Local 

J ♦ 



4* 

31 



.-■ A*. 



3) Facilities 

ROP/HSA anJ Slnil 
Services provided 
Slides 



A) Evaluation Proces's 

Slides of Siint students to be used (l£ parents give permission?) 

5) Follow-up 

Conferences with teachers 
Possible student placement 



6) Time Line (To be developed) 
Students 

" — ^ # . • ^ ■ 

1) CPI pretest (plus)^ . 

2) Additional testing available (or neces'^ary) * 

3) Wark sampling ^J^" 
A) (!onference with parents and teachers s . 

5) Post«> testing and evaluation by student ^ * 

6) Recommendation for placement 

a) Work Experience (for work experience or en Job training (pay or credit?) 

b) Adult Education 

c) Vocational Prograji 

d) M6orpark College 9 

-> 

A Job Survival Kit is to- be devised including inf6nnation from: 
(There is a film available either on rental or purchase basis) 
ROP (Regional Occupatlopal Program # 

HSA (Health Services Agency) V w 
^ YES (Youth Eroployenint Services) , 

Work Experience 

Include application blanks, etc., that a stGdcnt might need ta»kn3W how to complete 
Booklets (get it together) available to be used in project . . 

' ' ■ ^ .' 

Each member of Advisory Committee to forward threat points (questions or ideas) 
to Shayle Uroff for inclusion in pre- and post- testing. ' 

Control Group , 

•* . ■ • 

Bean, Greg - Simi Valley H^gh 
Boyd, Easel - SiraL Valley High 
Branch, Katie - Sequoia Junior High 
Caputo, Michelle - Simi Valley High 
Char, David-Royal High 
Christen.soa,! Lorane-Simi Valley High 
DlHimbro, Tetesa-Siral Valley High 
Dover, Edvin- Royal High 
Eaton, TiiTDthy-Sintl Valley High 
Ellis, Chiirl.-s-«R>val High 
Eaternian, Brian-Simi Valley High 
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# ' 

LD Evelyn, Kathy-Slmi Valley High 

EMR Forman, Susan-Siral Valley High 
Apha&ic Freed, SHe»k:i-Royal High , 

J Ai>h.a3ic Caluskl, Urithar-Royal High/ 

\ LO . Grap. IfcR^'^l High 

^ EMR Jet^rM^'SXjd Valley High 

LD Jo^nsoli R^aldrSimi Valley High 

LD Mfflteriil, |Peanette-Royal High 

QH mUer^ Ba4inda-Sirol Valley High 

D&HH NobV«, ^nce-Slmi Valley High 

Aphaslc Rein, Richard- Royal High 

D&HH . Robinson, Del Ann-Slml Valley High 

EMR # Rossi, Lynn-Simi Valley High « 

LD Salas, Cathy- Royal High 

EMR SchuLer, Stephanle-Simi Valley High 

/ LD Weston, Steve-Royal High 

LD Wilkinson, Bret-Siml Valley High 

% EMR Holfson, Debbie-Siml Valley High 

LD Young, Will lain- Royal High 

Project sample group 

Royal /Sequoia ' -) 

Aphaslc Stnlth, Craig - 10 v 

Aphaslc Richards, Dale - 12 . 

TMR Hesta^, Sharon - NG 

LD ^, Winter/ Michael - 10 

LO ' ' Beebe, Donna 10 

I LD Sanders, Marilyn - 10 

LD Austin, Robert - 10 

LD Childers, Roy - 10 

LD Hoonsldy/ Dona - 10 

LD Smith, Debbie - 11 

LD Laughter, Ron - 11 

LD Jones, Sheila - 11 

LD Hansen, Chris - 11 

LD Hunnenian, Royce - 11 

Aphaslc Crowley, To.-n - 11 

Simi 

OH Lee^ Laura - 10 

Oa Ternoskey, Marie - 10 

EMR . Jepsen, George - 11 

EMR Sims, Paul - 11 - « 

EMR , Schwartz, Howard - 10 

EMR Arias, Patricia - 10 

EMR Lael, Raiidy -10 

EMR Kenny, Mathew - 10 

EMR Licker, Steve - 10 

LD Buetow, RichaA - 10 



LD - Douglas / Diana - 10 

D&lli(, RanfiA. Don - lo' 

D&HII Hard, Kitnb&rely - 10 

bSHH Kaulding, Jerry . 11 

DSillH ^ . Moore, Rebecca^' 11 



J 
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•7S EAST COCHRAN STREET. SIMI VALLEY, CAUFORNIA TOW <|05) 526-0200 



SUPERINTENDENT 



INSTRUCTIONAL SERVICES 
ASSISTANT SUPERINTENDENT 



DOARD OF EDUCATION 

KSNtvCTM A*HTON, « MVMMM 
mCMLUlCK fll«»»«,MtM»CI» 



( 



February 26, 1976 



r 



Dear 

Your son, Hovard, has been selected to participate in a work 
sampling' "pilot" project. 

'O ^ . " 

He would like to invite you to attend an orientation meet- 
ing to be held at 7:30 p.m.^ on Tuesday, March 2, in Royal 
High School's Crfreer Guidance Center. At thatltlme we will 
explain the project more fully. Personnel from the Regional 
Occupational Program and Health Services Agency will be here 
to demonstrate some of the work samples ^d to answer any 
questions you> might have. 

It is o^ hope that if this project is successful, it may 
be expanded next year so that more of our special educatxon 
students may participate. 

He look forward to meeting with you on Tuesday evening. 



Sincerely, 



Stan Norton 

Director of Special Education 



SN:ch 
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SIMI VALLEY UMITIED SCHOOL DISTRICT ' 



Parent 'OiMlfntation 
Career Guidance Center 



March 2, 1976 



7: 



P.M. 



INTRODUCTION: Stan Norton » Director of iSpecial Education 

A. Student Selection 

B. Introduction of Staff 

C. How and why Simi iRks selected for Project 

PURPOSE: Terzy Dinneen, Vork Evaluation Supervisor » Health Services 
Agency and Jerry iSnzell, Occupational Counselor, R.O .P. 

A« • Regiona)i Occupational Program S Health Services Agency 
Facilities 7 Relationship to Special Education Students 
B« Explanation of National, State C Local levels 
. C. Limitations of program 

D. How Work Sampling relies to actual work world 

OBJECTIVES: Dr. Chet Howe, Director of Instructional Operations 

A. Countywide objectives 

B. Local programs 

PROJECT TIME LINE: Hark Shelley C Treva Honsberger, Vocational 
Technicians • 

A. Time line « 

B. Invitation to parents to visit facilities 

C. Parent authorization ^forms 

• ) 

WORK SAMPLING EXHIBIT 
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I 

PROJECT TIMELINE 

I.. NORK SAMPLING AND EVALUATION . . 
3/8 - 3/] 2 

Laura Lee, SVHS 

Marie Ternbsky, SVHS ^ . 

Craig Smith, Royal 

Marilyn Sander sT" Royal 

Dale Richards, Royal 

Sharon Mestaz, Sequoia 

Royce Runneman, Royal 

Sherri Freed, Royal 

Kin Hard, SVHS 

Jerry Maulding, SVHS 

Tim Eaton, SVHS 

3/] 5 - 3/) 9 

Kathy Evelyn, SVHS 
Diana Douglas, SVHS 
Patricia Arius, SVHS 
Dan Ransom, SVHS 
Randy Lael, SVHS 

3/22 - 3/2e 

Michael Winters, Royal 
Donna Beebe, Royal 
Robert Austin, Royal 
Roy Childers, Royal 
Dena Hounsley, Royal 

3/29 - 4/2 

George Jepsen, SVHS 
Paul Sijns, SVHS 
Howard Schwartz, SVHS 
Matthew Kenny, SVHS 
Steve Licker, SVHS 

4/5 - 4/9 

Debbie Smith, Royal 

Ron Laughter, Royal 

Sheila Jones, Royal 

Chris Hansen, Royal' 



Health Services Agency 



R.O.P. Center 



R.O.P. Center 



R.O.P. Center 



R.O.P. Center 



II, 

ill. 

IV, 

o 

ERIC 



PARENT/TEACHER. CONFERENCES 
4/J9 - 5/7 



POSTTESTING AND EVALUATION 
5/]0 - 5/)4 



FlUhL REPORTS 
5/) 7 - 6/4 
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SIMI VALLEY UNIFIED SCHOOL DISTRICT 
Pupil Personnel Services 

' 875 £• dbchran St. 

♦ ' , Simi Valley, Ca- 93065 

r . .... .... 

^ AUTHORIZATION FOlt RELEASE OF INFORT^IATION 

Kon-'School Agency 

I hereby request and authorize ^he SIMI VALLEY UNIFIED SCHOOXi 
DISTRICT to release Eaucational & Health Records, d Photographs re- 
garding V to Ventura County Superintendent 

of Schools Office and County of Ventura Health Services Agency. 

It is understood and agreed that the authorized institution or 
individual will not permit any other party to have access to such in*- 
formation without the written consent of the student's parent or the 
adult student. , ^ 



witness signature of parent or guardian 



date relationship 
|. ****** *********** * . * * -{^ *************** * 

I hereby request and. authorize Ventura County Superintendent of -s 
Schools Office and County of Ventura Health Services Agency to release 
Work Evaluation Results infoipmation concerning ' ' ' ' \ 



name of student 

• . ^ . . . 

to Simi Valley Unified School District, Departments of Special Education 

and Instructional Operations. 

It is understood and agreed that the authorized institution or 
individual will i'K^ permit any other party to have access to such, in- 
formation without rhe written consent of the student's fjafent or the* 
adult student. j . 



witness signature of parent or guardian 



date relationship 

CO 
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ROYAL HIGH SCHOOL . 



To the teachers of 




The above named student will be participating in a special 
vocational educational program during the week df 



He/she will be taking part in a work sampling program at either 
the Re^onal Occupational Program facility or the Healt^ Services 
isgency in Ventura. The work sampling is designed to h4lp him 
better evaluate future employment possibilities. 

He would like to request that this s^u6ent be . p<^rmitted to make 
up any work missed during this week, either pridr to or follow-^ 
ihg his actual absence. He definitely would like to prevent his 
falling behind in 7^egular school work while taking part in this 



program. 



If you have any questions or would like mo 
call-either his Special Education teacher, 
or me . ^ I 'm in the CGC 




Thank you for youar coopiexation. 



Vocational Technician 




) 
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Royal High School 



Memo to Boyed High'School Counselors ' - , . , 

Fcon: Treva Honsberger/ Vocational Technician, VEA Project "BH" • 

I thou^t you inigjit like an idea of what "Project BH" is all about. It's 
a federally f united project vihose goal is vocational placement of Special 
Ed stajdaitis^j^M^Mble job placefnent, vocational classes, RQP programs, 
college o^smK^p^^ if aovantageous, etc; 

This is to h^^acootiplished by vork sanpliiig at either the HOP caiter in 
Qxnard cxr^we Health Services Agency located in the hospital in Vefttura, 
Each of the thirty Special Ed kids involved in this project, vdll receive 
twenty hours of work saitpling and career counseling. They will be absent 
from classes for five days (per attached schedule) • We will go with them 
V on the bus, stay with them c^ing the work sanpllng, take them to ^lunch 
and return with them. Biis will all oocur within the nomal school ^y 
hours. I will send notes to their other teachers to infotan them of the 
reason for their absences and to request make-i:p work. 

At the end of the sampling there will be a conference with the parents. 
Special Ed teac h e r and each child to go over the results. 

Aiv orientation for parents was held last night and we had a little better 
than 50 per cent response. Mtjst parents seemed very sv^aportive. Vfe are 
taking the ^)ecial Ed teachers Friday to visit both facilities, and will 
begin th§ actual ^Work sanpling on Monday. . 

Please get in touch if you have any questions, suggestions or infonration 
that you think we should have. I will be in the career center v*en I m ^ 
en canpus. 1 eulogize for not doing this sc^ has not 

been enou^ time. 




June~3, 1976 



V 



Dear 



Henenber us talking about a -Job Survival Skills workshop? Vfell, 
here are the details: . ^ , 

Uie Youth Eltplpyment Service (y.E.S4 pf Simi Valley is sponsaring 
it/ •and vAiat it is neant to dp is aquaint you with how to find a job, 
how to present yourself in an interview^, hOjfJxyfill out job applications/ 
how to iiake out your resume^ how to get al6ng >rah supervisors and oo- ^ 
voricers> and just genercOly orient you to the world of vroric. Sore of 
the ways they do this is by using a video-tape nochine, so you can 
can actually see yourself in an interview situation, and 'role- . 
playing' , \4iich is acting out actual job situations. 

• * Biis workshop will be offered the Week after school's out j June 
21-25, from 9-11 am/ This will give you plenty of time td get out 
and put wha^-you learn to work" and findr* job! 

If you want-to go,. ax)d I. really think you would get alot f rom it, 

rvin the Youth Eiiplqyment Service at 522-HIRE, and tiiey will put your 
nana oh the list and tell you v^re its going'to take place. I really 
hope you'll go, and if there is anything nore I can do to help, let 
me know. 



Happy Job HuntingI . ^ 



Sincerely, 



Mark Shelley, Vocational Technician 



^7- 

ional 



P.S.-Show this leiiter to your pa3:ents and ask them what they think. 
Ohey inic^t even let you out of washing tJi6- dishes or mowing the lawn 
if you decide to go! ^ 
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Results and Conclusions • > ^ ^ 



• ■ # • 

Due to the ,na(fture of the project, results, in their various 

. ■« 

modes, were difficult t(^ interpret and itf^ some cases it was nec- 

^ '41 

esdary to base conclusions upon direct observations in combina- 
tion with test an^ evaluative data.o The analys.is of the follow^' 
ing results are thus interpreted. , : '*r 



V. 




y 
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Outcome Wt Measurable Performance Objectives 



1. ^eacher In^^servicg 
Over 12 hours of in-service training was provided for 

teachers in connection with this project. Time allotment 

was as follows: 

2 hours - Initial Orientation (2/10/76) 
5 hours - Visitation of Facilities (3/5/76) 
4 hours - Staffing Session (4/28/76) 
2 hours - Manpower Presentation (4/28/76) 
1/2-3' hours - Parent Conferences 

Approximately 70% . of the special education teachers were 

actively involved in the activities throughout the entirety of 

the project. The remaining teachers attended at least seven 

hours of the in-service component. 

2. JPagegt Particigatioi^ 

60 per cent ot the parents attended the initial orientation 
program, while 65 per cent attended conferences to discuss the 
results of the work evaluation. Although this did not meet the 
objective of 75 per cent participation, /to have two out of three/ 
parents attend a session to discuss the vocational potential and 
plans for their child was considered both %ignif leant and respect 
able. . ^ 

3. Student Evaluation 



Two students dropped out of the program due to previous 
commitments, and on4s of those vacancies was filled. Twenty-nine 
students were finally evaluated, and thcf^written evaluation re- 
ports were distributed to appropriate school personnel. 
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Pre-tests/post-tests sets were collected on 80 per cent of 
the participating students. The more severely involved l^^ndi- 
,capped students were unable to , complete one inventory or the 
other. Results of the CPI pre-test/post-test are summarized 
in Table 2 (page 45) . The limitations of the test instriament 
have alreiady been descriifed. No drastically significant dif- 
ferences wer^ observed, yet several trends ar% ^^lluded to: 

a. The experimental group change<3^their expressed interests 
more than did. the. control. This may indicate that ex- 
posure to the work sampling made the experimental group 
more aware of vocational opportunities. 

b. Mo;r^ certainty as to the experimental group's interests 
are revealed. Combined with the greater number of 
changes in this group, it could indicate ^^a more real- 
istic view of their vocational. outlook. 

c. No significant differences are observed in either 

^ changes in qj^ certainty of aptitudes between the two 

groups. This may be a possible indication that the 
students iSid not understand the concept of "aptitudes" 
and/or the purpose of the Scunpling. ». 

d. The changes in types of training for the experimental^ 
group, besides being greater, were almost exclusively 

a switch from an academic to a vocational type of pre- 
^ para t ion, such as apprenticeships or trade schools. 

Although it must be admitted that the work sampling was 
geared around benchwork, clerical and industrial occu- 
pations, yet the fact that over half the experimental 
group indicated a change of this type could possibly 



CPI Pre-teat/Post-test Sunmiary of Results 



■ • : ^iP« 

Variable 


Experimental 


Control 


Interests - (Question C.) 

No change - 
1 change - 
• z cnanges 

* 


14% 
72% 


40% 
35% 

O A Q. 
20% 


Certainty of Interests (D.) 
f 






No ch£tnge - 
Hqupe certain - 
Xiess^ certain — 


32% 
41% 
27% 


\ 35% 
^ 30% 
35% 


Aptitudef (£• ) 




! 


No change - 

1 change - 

2 changei^ - 


9% 
41% 
50% 


' 5% 

i f^* 
1 30% 


Certainty of Aptitudes (?•) 






No change - 
<■ More certain - 
^ Less certain - 


32% 
45% 
23% 


40% 
40% 
20% 


Future Plans (H.) 






} 


No change - 
1 Morfe training - 
Less draining - 
Change in type of 
training - 


27% ^ 
14% ■ 

5% ^ 

54% 


30% 

20% 1 
15% j 

35% 1 

1 


Educational and Career 
Planning (L. ) 




i 
1 

i 


No change - 
Need less help - 
Need more help - 


41% 
45% 
14% 


60% ^ 

20% 

20% 


Occupational Choices (0.) 


1 
t 




No change - 

1 c hanger - 

2 changdls - 


19% t 

27% 

54% 


20% 
\ 35% 
) 45% , 



Table 2 



r 
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be indicative of a realization of thelif;iabilities 
and possibilities for success ih such^^jan arej^. . 
A look at the summary of post-test results regarding cer- 
tainty of interests, aptitudes, and career planning (Table 
page 4 "T) reveals ho significant differences between groups ^ 
relating to interests and aptitudes. The experimental group, 
however, indicates more certainty in educational and career 

planning. . This could be paurtially due to the effects of the, 

t * 

project. 

It id to be taken into consideration that many, maybe 
even ipost, of the changes gauged by the CPI are a rt|||||^lt of 
vocational maturity, which is closely linkpd with* social and 
personal maturity. It ^s Evident, then, in dealing with a 
handicapped population, that these areas would lag behind those 
of regular students. The' intent of this pnoject was to aid in 
the development of that vocational maturity. Direct observation 
of the student's behavior and reaction pointed out two areas in 
which the experimental group benef ite2f"Xi3 a -direct result of 
the project: 

1) Many of the students gained a sense of increased self- 

worth in that they were abl^ to do things they had not seen 

themselves capable of prev:^usly, and 2) their vocational hori- 

i 

2ons were significantly broadened from their exposure to many 
new areas of work. These were seen in both their behavior and 
conversation, and is not always a^arent in the result!^ from the 
CPI or even in the feedback forms. 

4. Student Placement . 



: Due to time limitations, only limited placement was accom- 
plished. Thirty per cent of the experimental group had been 

46 



Srtudent Attitudinal Summary — Pdst-test (CPI) 




Variable 


Expej^ixnental 


Control j 


Certainty of Interests 




# . 

• 


Certain - ^ 


tf 32% 


25% 


Fairly sure - 


45% 


50% 


A little uncertain - 


X9% ^ 


15% 


Very uncertain - J 


4% W 


. 10% . 


Certainty of Aptitudes 

^ 


:. 1 






•3 Z V 




j Fairly snre - 


41% ' i 


55% 


A little uncertain - 


27% 


30% 


Very uncertain - i 

- . j 


' 0% 


0% 


j Educational and Qa^eer Planning 






Need considerable help - 


14% 


■"■5%-' : v'^'> 


Need additional help - 


32% 


. 65% , ; 


Need no help - j 


46% \ 


30% : : 




i 





Talble 3 
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signed up for ROP classes as of the end of school^ four students 
^attended a summer Jo^ Survival Skills program, and tyro were in- 
volved in volunteer job exploration (one as a candy-striper and 
ine in a horticultural nursery).^ The information has *been for- 
warded to teachers and counselors, so furthet placement may take 
place nex^ fall/ , 



Teacher Feedback . . 

Resu}.ts from the teacher feedback forms are summarized in"' 
Table 4 (page 50-51). Generally^ teachers seemed to be in favor 
of the prograuo and were actively involved. Many of the short-: 
comings of the project noted by the technicians (e.g.; time . 
limitation, problem of project orientation, etc.) were also 
pointed out by the teachers. These suggestions will prove 
valuable in revising and improving the program. 
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Table 4 • ' 

Summary of Results 
TEACHER FEEDBAC!» 

Work Sampling for Handicapped Students 

■ o 

Please' comment on the following areas of the project: 

!• Selection of students for Sampling - 

Teachers wish to either select or prioritize students for . 

participation (80%) • 
Random sampling not well received. 

2. Scheduling of students for Sampling - 

Majority reported ''Good" or "Good andM. c^com^JtanceA . " (90% 
One commented they should not miss so much classy (10%) 

\ 

3* In-service orientation (Mar> 5) - 

Good oz: excellent (40%) • 

Disorganized but informative (10%) • 

Disorganized (10%) • Unnecessary (20%) « 

Not long enough (10%) . *No response (lCt%) • 

4 . ROP & County Hospital facilities - 

Good, excellexit or adequate (80%) • 
Better units available elsewhere (10%). 
^J)o not have facilities for more severely handicapped (10%)* 



5. In-service staffing - 

Good or excellent (30%) « 

Need more individualized meetings- & discussion (30%) • 
Did not attend (40%) . ■ 



6. Written .Reports of results - 

Excellent, good, thorough and realistic (70%). 
Average (30%) 

Comments: "pe^feapA dliiicalt ioK p(Ui^ntJS to Ktad.^ 
^Uhoiitd be uifiltt^n 1^66 clinically.^ 

7. Debriefing of students - ' • c 

Good (30%) . • 
Time available had limiting effect (10%). 

EMR student 3 did not understand what was taking place (20%) 
Should be done by ROP or HSA^staff (20%). 
)%) . 



No response (20%j 
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*100% response 
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Parent conferences 

Infbrmatlve, good (30%). 
Did not participate (40%) • 
Inadequate (10%). 
No response (20%) • 



Vocational Technicians - 

Helpful, well-inforined, excellent, willing, reliable (70%) 

Limited background and experience (10%) • 

No response (20%) * 

- ' / ■ 

Student benefits of program - ^ 

Difficult to determine at this point, seme benefit (40%). 
Important in planning vocational training, good' experience (30%) 
No response (30%). 

Comments : 

OK many Zt i/oa6 a 6taKt oi thzJUi thJinkjif^Q dbout^Job^ Zn tht 
^iitaKZ.^ Each 6tadznt tnjoyzd tkt ZndZvZaaat attzntZon. Some 
mutd navz bzmiZttzd moKt mxt 62sm6tzK vifhzn moKt Ktady and 
moKt matiiKz. " 

Tfie^e itadznti nzzd t)fto{it66jionat caKz^ ggjidanct coanittjinQ 
to aiijiit thzm a^ttK 6amplZng , othzKwi^t I i^aK ythat thzy 
{joilt think thz pn.0QKam JU oi no 6ene^-c<." 
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Parent Feedback 

' Response to the mailed feedback questionnaires for this 
group was only 25 per cent, which was disappointing. Only 
parents and students in the experimental^roup were given the 
forms. Parents who responded felt that ithe program was "some- 
what effective" in relationship to how their child viewed himself 
and the program. The orientation was seen as informative/ and 
the parent conferences were very informative. Comments received 
indicated a concern for both the quality and continuation of the 
program. It is safe then to conclude that this project met with 
^significant parental support.' 
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Table 5 

Summary of Results* 
PARENT FEEDBACK 



Work Sampling for Handicapped Students 

1. How effective do you think thi^ progreun was in relation to: 

a. Your crifpd's positive view of himself/herself? 
l43 j very effective 5ll somewhat effective 

513 slightly effective ^^^^^—J ineffective 'CH don't know 

b. Your child's awareness of his/her actual a^)iiities? 

very effective somewhat effective 

[113 slightly effective CIl inef f eclfe-ve I Jn^n'£' know 

c. Your child ''s awareness of di^fferent possible work areas 
in which he/she can be successfully^ involved? 

very effective somewhat effective 
im slightly effective J I ineffective [~] don't know 

d. Making the possibility of meaningful work more a reality 
for your child? . ' 

I I very effective l86ll somewhat effective 

[m slightly effective i ineffective | t don't^know 

2. How effective does your dhild think this program was? 

1 14^ v>ery effective^^ — 2 %| somewhat effective - 

{144 slightly effective \ 1 ineffective l_J don't know 

J. How informative was the initial program orientation fqr you? 
j29^ very informative \29% somewhat informative 



I 1 slightly informative I ! not informative [42%i didn't attend 

How i'nformative Was the conference discussing the results of the 
evaluation? ' ^ 

1 72^ very .informative |14^) somewhat inJonpative 

{Slightly I I nnt informative [ ] didn't attend 

Obser^ati6ns a comments (We v/ould welcome any suggestions for 
improving the program, assuming that it will be possible to con- 
tinue next year.) 

"The. ptoptz who give. the. tzit ma^i fi^allzz thty a^e dzatlnQ with 

high Achoot,^kld6 and not adults. u)ho have wo^feed and now need 

^thabllltatlon." ^ i 
. "Ev^^!liftud^nt should have the option oi going through a pn.ogn.am 
oi tmi tyjpe. li he/ihe l6 In doabt^o^ theVi ability." 

25 per cent. response 53 ' 



student Feedback 

« '■ * 

Re8pon40 from students in many cases was somewhat ambiguous. 
It is felt that many of the students who responded did not underr- 
stand the significance of the form* Even so, the largest re- 
sponse to each (juestion was a positive response to their experience 
Some of their comments will also be^^helpful in improving th^ prp- 
gram. 



/ 
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Table 6 
Sxanunary of Results 

STUDENT FEEDBACK* <5 

Now that you have finished the work sampling and seen the 
results,^ we would like to know what you thought of the pro- 
gram. Please tell us honestly how you feel about it, and if 
you have any suggestions as to how it could be improved, in- 
clude them under "Comments." TheCnk you for your time and 
patience. If we are able to continue next year, please come 
by and see us. We'd like to know how you're doing. ^ 

1. What did the work sampling^ tell you about yourself that 
you didn't already know? 

I'm a good vooKko^K} good iJoJith my hand6} moKt ab4.tZtZe.6 

than! fewew (341) . 
Caught on ^a6y [10%). 
Lcan^md nothing moKi [Z4%] . 
No KQ,6pon6Q. [14%]. 

2. What did yqu like and/or dislike about the work sampling? 

Likes: Dislikes: 

thoit OK all oi It (37?;). Vli^lcutt^ oi ta6k6 [lOi). 

A paKtltataK vooKk 6anrpte. Too 6hoA,t tlmml^e. [10%). 

OK activity^ [24%]. - Food wa^ bad [10%]. 

Go^ttln^ oat oi 6chool [4%]. Didn't tike, any It too 

Staii [4%]. . ^ . much (41); 

3;. Is there a better wav to schedule the sampling? If so, 
choose one of the following, or give us your ideas : 

.11 a) One week, four hours per day 58% 

b) Two weeks, two hours pe# day 4% 

c) Four weeks, one period per day ^ . 8% 

d) After school 14% 

e) Other Entire semester ' 4% 

5' ' m „ One week, six hours per day 4% 

4 . How do you plan to use what you have learned about yourself? 

TKy and g\t a job (37^). ^ Don't knou) [14%]. 

WoKk bo^tto^K [4%]. ' lQ,aKnQ,d nothing [4%]. 

look at my6e.l^ dliie.Kc.ntly [4%]. No Ke.6pon6e. [17%]. 

5.. How could we improve the work sampling? 

No change. ne.e.de.d [17%]. Hold aite.K school [4%). 

Job ptacoMQ^nt [i%] . Improve. lunch^6 [S%] . 

Mo^e (jooKk 6ampl^6 (/7|U Don't knou) [10%]. 

HaKde.K ta6k6 [4%]. ♦ No Ke.6pon6e. [21%]. 

*S5% fie^pon^e.. 'Some students made more than one comment under each 

question. 

rn?P^ ' - 67 (continued) 
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6, How else could we have been of help to you? 

UoKe, pzH,6anat coun6ttlng 
Gzt job6 not). 

Sati^i^zd u)i.th amount oi help (7 71). 
Moke wo^k 6dmplz6 14%} . 
HzttzK iood {4%) . 
VonU knou) {14%). 
No ^e^ppn^e 127%) . 



1. Convnents: 



/ 



V. 



iKan^poKtatJion [to HSA) wa4 avD^at, 

I Qot a chance, to tKy u)ofLk4,ng m'achA.ne.6 I had nzvzK woKkUd ' 
be-iofie. I ■ - ^ , ,» / 

TfLif to ke.e.pt pKoQKam going 6o othzK people can u6z \t. 

Should be at school In Siml, Jt'6 a uoa^tz OjJ time th.ave.llng 
to Vzntufia. ' ■ ^ . ; ■ 



V? 
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Limitations 

General izability of Reiults 

Bei^ause of the cross-section of handicaps involved in the 

^sampling, it is difficult to generalise any of the findings to 

special education students as a whole or to a particular pro- 

graihi within special education. Observation and analysis of the 

individuals sampled leads toi the preliminary conclusion that 

this type of procedure is of most immediate(|benef it to the fol* 

lowing groups in rank order: 

Learning Disability 
Visually Handicapped ^ 
^ Aphaslc 

Deaf aAd Hard of Hearing 
d Orthopedically Handicapped 
TMR 
EMR 

Special procedures for each handicap, however, would increase 
the benefit to the students an^lend to a more accurate assess- 
ment of the results, I 




^7 



Time and Distance 

f 

The major limitation of this project was undoubtedly the 
brevity of its duration due to lateness of funding. Originally 
scheduled to begin when school commenced / the project did not 
get underway until mid-February, and at that time no specific 
plans had been arrived at. This affected several^ crucial areas. 

The selection of students took place over two weeks. Un- 
fortunately, the willirigness of students to participate was not 
investigated, requiring numerous substitutions in the original 
sample and many scheduling difficulties. 

Transportation was another problem area. The trip to 
Ventura and back is 65 miles, and the journey to Camarillo is 
50 miles round trip. This caused approximately three tp four 
hours of evaluation to bj|^iaissed each week. Thus, for efficiency, 
the work sampling of students was accomplished in a continuous 
five week period. Staffing, reports and conferences followed 
as quickly as possible. Even so, some nine or ten weeks elapsed 
between the evaluation and de-briefing for those who were tested 
near the beginning. More immediate feedback, it is felt, would 
have strengthened the impact of the sampling on the students. 

Due to shortness of time again, the staffing , had to be 
held in one day. This required many teachers to listen to all 
evaluations rather thap^ fust that of their own students. 
vidualized staffing^' with teacj;^^tan be a4%ey to proper follow- 

up. - • -W 



Time for follow-up with the students was almost non-existent. 
Exploration of their interests and jobs relating to^ -their apti- 
tudes is as vital as the evaluation itself. More individual' 
attention with each student aftfer the evaluation might help 

m 

crystallize the experience and mojtivate him/her to explore 
different possibilities. 

% 
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Uniqueness of Project ' ^-^ 



ERIC 



It was apparent tiota the start that very few of the 
people involve^ in the implementation of the project were 
familiar with the work sampling process. This raised some 
unique problems, which were exaggerated by the time limitation. 

The project technicians came in^^;^e project "cold turkey/' 
knowing nothing about work sampling. -^Both had some experience 
in career guidance and counseling, which was a great asset. A 
brief vfsit to each of the evaluation units was the extent of 
their orientation prior to the actual sampling of students. 
This made it difficult to distribute detailed information to 
teachers, parents and students at the beginning of the project. 
Much was learned in the actual sampling process, and they were ^ 
able to /^ut^this knowledge to work in the student de-briefings 
and parent conferences. 

Neither of the evaluation facilities had been extensively 
involved with high school students prior to this project.^ This 
was seen in some of the reports and the difficulty each facility 
had in orieinting the students. As a first attempt at adapting 
a vocational rehabilitation procedure to an educational setting 
and population, much was learned and will be valuable in further 
evaluation experiences. Both parents and teachers were aware of 
this weakness (see Table 5, item 6 and Table 4, item 5). Revi- 
sions in the procedures will need to be made should the program 
continue* 



60 

/ 4^ 



Despite all the limitations ^ the project proceeda^i^ 3modthly / 
and efficiently r with significant and observable resuatl^^bexng 
accrued. 
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Recd^endations 



Personnel 




*^^foie irwaiveroent/of ^Career Guidance Technicians (in the 
er. ^^ters^ / Vocational Counselors, Vocational Education 
T|ach^.8*«4t^ 'school Psychologists, acting in their areas of 
expelz^i^e add great dimension and depth to the program. 
Their inclusion in orientation and in-service activities j^uld 
raise their awareness, and provide solutions to many of the 
limitations cit^d, particularly in the area of follow-up. 
Counselors, particularly, would be a great asset to the students 
if involved in this procedure. 
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Immediate Feedback from Evaluation * 

* • 

The time lapse between the actual. work sampling evalua- 
tion and the student de-briefings tended to have a damj)ening 
effect on their initial budding enthusiasm about the world of 
work and careers. Two things might help this cooling effect; 
iEMisst, more counseling during, the evaluation by the evaluation 
staff would helg give the students iiraaediate direction and 
motivation. ' This may involve more time per evaluation, but is 
seen as vttal to the process.' If a student was also able to 
read his evaluation a week afjer his evaluation, then the follow' 
up could start eind enthusiasm would be maintained. 

V ■ - ' ' ' ' .' 
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Additional Areag for Guidance 

Many of the students in the handicapped population have 
personal problems (family, behavior / psychological) that must 
be dealt with before any meaningful vocational decision making 
can take plae^. Either counseling by school counselors and 
psychologists or referrals to other sources needs to be included 
in a career placement program for the handicl^lped. 

Additional vocational counseling is also indicated. Directed 
exploration of expressed interests and information of jobs avail- 
able should be made available to these students. 

A recommendation which came up freguently in the reports was 
assertive training or: ponf idehce-building of some nature. As 
most of these students wou*pl^not b^ able to participate in a 
regular training program of this sort (due to their already low 
self concept) / it would be beneficial to develop a pre-assertive- 
ness training program for this group, possibly led by a handicapped 
facilitator, to boost their feelings of self -worth and ability to 
succeed in social and work relaftionships. ^ 

The Job Survival Skills program offered by ROP would be ex- 
cellent for these students if geared down to tjiheir level. Ipst 
of them have never been exposed to work situations or havi^even 
applied for a job. This workshop could be offered during school 
hours and would be of immense v^lue to tl^se students. 
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Evaluation bf Vocational Education Programs 

% 

In an effort to place these students into vocational train- 
ing programs, the. present vocational education ^ programs, in- 
eluding the individual junior high and high schools. Adult Edu- 
cation and ROP should be evaluated as to their feasibility for 
placing special education students into them and their chances 
6f#8uccQf88 on the job after such traihing is completed. A 
comprehensive list could also be^ compiled of p<6st-diploma train- 
ing institutes which would accept special students^ their ffclds 
and duration of training and cost, to be used in directing grad- 
uating seniors. A list of local ^ployers willing to emjlloy 
such students could also be obtained, aiiid possible work experience 
stations set up in these locations. 
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Since observable benefits to ^ students have -resulted ffbm 
this project^ and as there is no other program available for 
vocational evaluation and guidance for special education stu- 
dents^ it is recommended that the program colfcinue next year^ 
expanding Its services to 60 ilore students indwiding ninth 
graders, andt following up on students evaluated during this 
project's '^l;pation. If possible^ the above recommendations 
should be included, ^s this would -provide a comprehensive career 
guidance program for these handicapped high school students, 
enabling "them to find a meaningful place in the world of* work. 



I 
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Appendix A 



Explanation of Relationships within 

Data, People and Things Hierarchies 

and 

Worker Trait Relationships 



from 

Dictionary of Occupational Titles 

1965 
Volume II / 
Occupational Classification 
• and 
Industry Index 
Third Edition 
pages 649-656 



APPENDIX 4i 

Explonation of Relationships Within Dote, People^ Things Hierarchies 

Much of the information in this edition of the Dictionary b based on the premise that every job requires a 
worker to function in relation to Data, People, and Things, in varying degrees. These relatioa«hips are identified 
and explained below. They appear in the form of three hierarchies arranged in each instance from the relatively 
■imple to the complex in such a manner that each successive relationship includes those that are simpler and 
excludes the more'^complex.^ The identifications attached to these relationships are referred to as worker 
functions, and provide (standard tennino^pgy for use in summarizing exactly what a worker does on the job by 
means of one or more meaningful verbs. 

A job's relationship to Data, People, and Things can b^expressed in terms of the highest appropriate function 
in each hierarchy to which the worker has an occupationally significant relationship, and these functions taken 
together indicate the total level of complexity at which he must perform. The last three digits of the occupational 
code numbers in the Dictionary reflect ^gnificant relationships to Data, People, and Things, respectively.' These 
last three digits express a job's relationship to Data, People, and Things by identifying the highest appropriate 
function^ in each hierarchy to which the job requires the worker to have a significant relationship, as reflected 
hj the following table: 



DATA (4th digitX 



Synthesizing 
Coordinating 
Analyzing ^ 
Compiling 
Computing 
Copying 
Comparing 

g|« No signifid^t relationship 




PEOPLB (5th digit) 

0 Mentoring 

1 Negotiating 

2 Instructing 

3 Supervising 

4 Diverting 

5 Persuadini; 

6 Speaking-Signaling 
7 



THINGS (6th digit) 

0 Serttmg-Up* 

1 Precision Working • 

2 Operating-Controlling * 

3 Driving-Operating ^ 

4 Manipulating 

5 Tending 

6 Feeding-0£fbearing 

7 ^^andling 



8 NTd significant relationship 



Serving 
8 No significant'relationsliip 

DATA: Information, knowledge, and conceptions, related to data, people, or things, obtained i^y observation, 
investigation, interpretation, visualization, mental creation; incapable of being touched; written data take the 
form of numbers, words, symbols; other data are ideas, concepts, oral verbalization. 

0 Sypthesixipg; ^Integrating analyses of data to discover facts and/or develop knowledge concepts or 
interpretations. ^ 

Coordinatingt Determining time, place, and sequence of operations or action to be^taken on the basis of analysis 
of data; executing determinations and/or reporting on events. 

A]i|dyziDg: Exariiining and evaluating data. Presenting alternative actions in relation to the evaluation is 
frequently involved. ) 

Compiling: Gathering, collating, or classifying information about data, people, or things. Beporting and/or 
carrying out a prescril^ed-action in relation to the information is frequently.involved. 



1 



4 Compating: Performing arithmetic operations and reporting on and/or carrying out a prescribed action in re- 
lation to them. Does not include coimting. ^ 



5 
6 



Copying: Transcribing, entering, or posting data.' ^ 
Comparing: Judging the readily observable functional, structural, *or compositional characteristics (whetheJ| 



similar to or divergent from obvious standards) of data, people, or things. 
PEOPLE: Human beings; also animals dealt with on an individual basis as if they were human. 

Q Mentoring: Dealing with individuals in terms of their total personality in order to advise, counsel, and/or 
guide them with regard to problems that may be resolved by legal, scientific, clinical, spiritual, and/or other 
professional principles. 



> As tnch of the retetlonships to People reprrsenU a wlie nagb oroomp!exlt7» resulting In oonsldenble overUp amoiut occupations, their amngement Is somevhat arbt- 
tniy and mn be ooosidend a hlenrchy only tn the imi^kgotierml aensa. 

* Only those relationships u hlch ara occupational! jtgnlfksnt tn tenna of the reqalraments of the job are reOected tn the code numbers. The tncldeatal relatlonshlpi 
which trtrj vorket has to Data. People, and Things, but which do Dot^riousIf^ect suooassAil performanos of the essential duties of the Job, are not reflated. 
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1 Negotiating: Rxchaiiging iden.s, iriforiiifilion, and opinions with others to formulate policies and programs 
and/or arrive jointly at decisions, conclusioiiat or solutious. 

2 Instructing: Teaching subject inuttcr to others, or training others (including animaLs) through explanation, 
demonstration, and supervised practice; or making recommendations on the basis of technical disciplines. 

3 Supervising: Determining or interpreting work procedures for a group of workers, assigning specific duties to 
them, maintaining harmonious relaticms among them, and promoting efTiciency. 

4 Diverting: Amusing ot hers. 

5 Persuading: Inilupncing others in favor of a product, service, or point of view. 

6 Spealcing-Signaling: Talking with and/or signaling people to conveyor exchange information. Includes giving 
assignments and/or directions to helpers or assistants. • 

7 Serving: Attending to the needs or requests of people or animals or the expressed or implicit wishes of people. 
Immediate response is involved. ^ 

THINGS: "Inanimate objects as distinguished from human beings; substances or materials; machines, tools, 
equipment; products. A thing is ^angible and has shape, form, and other physical characteristics. 

0 Setting Up: Adjusting machines or equipment by replacing or altering tools, jigs, fixtures, ancT attachments 
to prepare them to BflHpi ^^^^ functions, change their performance, or restore their proper functioning if 
the}" break down. '^I^ts who set up one or a nimiber of machines for other workers or who set up and 
personally operate a variety of machines are included here. 

1 Precision WIrldng: Using body members and/or tools or work aids to work, move, guide, or place objects 
or materials in situations where ultimate responsibility for the attainment of standards occurs and selection of 
appropriate tools, objects, or materials, and the adjustment of the tool to the task require exercise of con- 
siderable judgment. 

2 Operating-Controlling: Starting, stopping, controlIingjUbid adjusting^he progre^ of machines or equipment 
designed to fabricate and/or process objects or materials. Oper^^U-Uiachines involves setting up the machine 
and adjusting the machine or material as the work progresa^^B^XtroUing equipment involves observinc: 
gages, dials, etc., and turning valves and other devices to f^V^^H^ factors as temperature, pressure, flow 
of liquids, s^eed of pumps, and reactions of materials. Setup^i^lves several variables and adjustment is 
more frequent than in tending. f 

3 Driving-Operating: Starting, stopping, and controlling the actions of machines or equipment for which a 
course must be steered, or which must be guided, in order to fabricate, process, and/or move things or people. 
Involves such activities as observing gages and dials; estimating distafipes and determining speed and direction 
of other ofijects; turning cranks and wheels; pushing clutches or brakes; and pushing or pulling gear lifts or 
levers. Includes such machines ^ cranes, conveyor systems, tractors, furnace charging machines, paving 
machines and hoisting machines. Excludes manually powered machines, such as hand trucks and dollies, 
and power assisted machines, such as electric wheelbarrows and handtrucks. 

4 Manipulating: Using body members, tools, or special devices to work, move, guide, or place objects or ma- 
terials. Involves some latitude for judgment 'frith regard to precision attained and selecting appropriate tool, 
object, or material, although this is readily manifest. ^ 

5 Tending: Starting, stopping, and observing^ the functioning of machines and equipment. Involves adjusting 
^materials or controls of the machine, such as changing guides, adjusting timers and temperature gages, turning 
valves to allow flow of materials, and flipping smtches in response to lights. Little judgment is involved ii> 
making these adjustments. 

6 Feeding-Offbea^ng: Inserting, throwing, dumping, or placing materials in or removing them from macbinef^ 
or equipment which are automatic or tended or operated by other workers. 

7 Handling:, Using body members, handtools, and/or special devices to work, moc^e, or carry objects or materiali^j. 
Involves little .or no latitude for judgment with regard^ attainment of standards or in selecting appropriaU* 
tool, objeetj or matcrr^. ' i ^jf 

NOTE: Included in the concept of Feedin^-Offbearing, Tending, Operating-Controlling, and Setting Up, is the 
situation in which the worker is actually part of thAsetup of the machine, either as the holder and guider 
of the material or holder and guider of the tool* f 
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APPENDIX B 



El^laftation of Worker traU Component , 

Those abilities, personal traits, and individual characteristics required of a worker in order to achieve average 
successful job performance are referred to as worker traits. Occupational information presented in vplumM I 
and II is based^ in part on analysis of required worker traits in terms of the six distinct worker trait components 
^liP^®^ appendix. These six components have been selected for this purpose because they provide the 

broadest and yet most comprehensive fjfamework for the effective presentation of worker trait ihformatiob. 
Within this framework the user will find data concerning the requirements o( jobs for : (1) The amount of general 
educational development and specific vocational preparation a worker must have, (2) the specific capacities and 
abilities required of him in order to learn or perform certain tasks or duties, (3) preferences for certain types of 
work activities or experiences considered necessary for job success, (4) types of occupational situations, to which 
an indindual must adjust, (5) physical activities required in. work situations, and (6) physical surroundings 
prevalent in jobs. 

Information reflecting significant worfcfr trait requirements is contained, explicitly or by implication, in the 
job definitions in volume I. In the Worker Traits Arrangement in voluriie II, the qualifications profile for each 
worker trait group shows the range of required trtits and/or levels of traits for the first five of these compone^its. 
Il^umbefs or letters are used to identify each specific trait and level. In this appendix, thesje identifying numbers 
and letters appear in italics. . - \ " * _ ' ^ 

The worker traib components are: . 7 
# I. Training -time (general educational development, specific vocational preparation) 
. . • n. Aptitudes ' ' • . , 

HI. Interests 

rV. Temperaments f 
V. Physical demands 

VI. Working conditions * ^ 
I. Trammg Time |)^? \m. ^ 

The amount of general educational (ISh^opment and specific vocational preparation required for a worker 
to acquire the knowledge ^nd abilities necessary for average perforihanco in a particular job. 

General Educatiooal Development: This embraces those aspects of education ^formal and informal) which 
contribute to the worker'* (a) reasoning development and ability to follow instiuctions, and (b) acquisition of 
"tool" knowledges, such as language and mathematical skills. It is education of a general nature which does not 
hare a recognized, fairly specific, occupational objective.^ Ordinarily such education is obtained in elementary- 
school, high school, or college. It abo derives from experience and individual study, 

« WorklDf condition* ^tro RoonM as put of aeh job laalysU, and are reflected, vh^n appropriate. In job deftnltlona In Toluma I. Hpw«Ter» becau» tW did not 
contribnta to tha bomogenelty of wwk#r lute f reupi. thay do not appear as a component in tha Worker TmlU Arrangamcnt. 
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"The foUowing id a ti^Pe expKinIng tbV various levels of goneral education^ dcvSopincht. 

GENERAL EDUCATIOKlAb DEVELOPMEf^T 



Apply principled of logical of scientific 
thinking to a wide range of iuteilcctiial 
and practical pipblems. Deal with non- 
verbal 8\ znboliHm (forimila», scientific 

/ equations, graphs, miial^l notes, etc.) 
in its4nost dimcult ph&es. Deal with' 
a variety of abstract and concrete vari- 

^>ble8. Apprehend t he most abst ruse 
classes of concepts: ^ ^ 

Appiv principles of logical or scientiiffc 
. thinking to define problems, collect 
data/ e^abliah facts, and draw vaftid 
conclusidns. Interpret an extensive 
variety of technical instructions, in 
books, manuals, and mathematical or dia- 
grammatic form. D^I with 'several 
abstract and concrete variable^. 

'Apptr prineiplefl of rational svstems ' to 
8om practical problems and deal with 
a variety of concrete variables in situa- 
tlona where only limited standard- 
isation exists. Interpret a variety of 
instructions furnished in written, oral, 
diagrammatic, or schedule form. 



MalhcmaUesl. Development 



Apply common sense ut)der9tiuiding to carry 
put instructions fumlshea . in writ ten,, 
OTSl, or'' diagrammatic form/ Deal with 
probleftis Involving several concrete vari- 
ables in or from standardized situations. 

Apply common sense understanding to carry 
out detailed but uninyolved written or 
oral instructions. Deal with problems 
invoMng a few concrete ^variables in or 
from standardised eitualiflrns. 



Appfn common sense understanding to carry 
out simple qn0- or t\vo-atct> instructions. 
Deal with standardized situations .with 
occasional or no variables in or from 
these situations encountered on the job. 



Apply knowledge of advanced 
mathematical and 'bUitistical 
^techniques such as differen- 
tial and integral calculus,- 
factor analysis, and probabil- 
ity determination, or work 

p, with a wirle variety of theo- 
retical mathema^i^al con- 
ccfpts and make oripnal 
applications of mathematical 
procedures, as ii} empirical 
and differential v6<!j[Uiftions. 



Perfbrm^i;dinary arithnl^tic, 
alget>ri|Jc, and geometric pro- 

^ oddurcs in standard^ practical 
applications. ''^ 



M^e'arithmotlo calculafions 
involving frSctions, decimals'' 
^and percentages. - ' * 



Use arithmetic toad4i,subtract, 
multiply, and dnrldl^^-hole 
numbers^ 



Peiform simple addition and, 
subtrattion, reading and 
copving of figures, or count- 
ing and record^'g. 
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Lan^ase Development 



Comprehension and e.TpressIdn of a level to ^ 

— Report, write^, or edit articles for 
sucn publications as newspapers, maga- 
zines, and technir4il or scicntme^jfounials. 
Prepare and draw up d^ds, mse^, wills, 
mortgages, and contract, 

— Prepare and deliver loclufl^ <m poll-^, 
tics, economics, education, of^^ii^ciel ' 

— Interview, counsel, or advise "^ONili - 
people as studcntSi clients, of patients, 
in such matters as \vel(are eligibility^ 
vocational rehab iliUtioii^ mental hy» 
^inc, or marital reiationsv . 

— Evaluate engineering jechnical data to ' 
design buildings and bridges. 

' ' • ■■ 

Comprehension and exp^sion qSSk level to 
— Transcribe ' dictation,*' ^ake appoint- 
ments for executive •'^&nd hand|e his per->. 
sona] mail, intervittw and scr^n people' 
wishing to speak to him, and write rou-> 
tine cbrfespondence on own initiative. ^ ; 
— Interview job applicants toj||^etermine^,' 
work best suited for the? abilities < 
and experience, and. contact emplo\i^ % 
to interest them in' sen* ices. pf agency-.; ^ 
— Interpret technical manuals^.as w'ell as<L^ 
drawings and specifications; such 
layouts, blueprints, aind schematics. : 



Com^ehcnsion and cxfjpKssion of a JcVel to 
* — riJerf post, and mail such material ai- ^ 
^forms, eheekSy receipts, ' and hfiUL f^li 
— Copv from one ^rieprd to^apother,^*-v 
fill ioffeport fornlsi knd tvjle^all, worV 
Irom fough draft iXkcorrected^ips*'^^ i^* 
— Interv^w members-^f JiausehouT tip ob?^;^ 
tain i^h^ information 'as oc^upa- 
tfon,' ^nd' number of children., to' h^^ v 
used as data foj- ^rveys,%r etoniamtc 'V 
■ stbdie^. ^^-i^' ..^ r , V 
— Guide ;peopltf^' oft tpu^^/IJyoUgH^ 
torical or jfubMc b j M ggsy,' descrit^ ^ 
ing suchr features ^ifSj^, value, and > 
points ei(.intere8t.r ^ 4>* 

Compre}iej)sion ana expression of a fevdlt^^. 

— Learnjob duh'estfooin orkl iiisthicii«^ 
or demon'stfiAij*^ *^''/. . * ' f^t-K 

— Write identlra^ Jofofmation, such Its 
name and imvi^^jdi 'Customer. weig)it^ /2 
nuznbfBr^'or^pe of product, on tags^ Orfl^ 
slips. ' .■ - ■' /fy^- 

— Reauest orally, or in wTitingjpuch supjjlics 
as linen, soap, or work materials. 



« Eut^plM of ' 
nlKas. 



'princjplci orntknul lystemi'* ut: 



Bookkee^, Internal gtambustloD engiiics. elec^ wiiftitsitCrais. bonk ba|iaiiic. sbr^iDf. 



|]naois«m«Dt, fkip 



Specific Vocational Preparation: The amount of time required to leairn tHe techni<|ues, acquire inforrfiation, 
and develop the facility needed for average performance in a specific job-wdrker situation. This training may he 
acquired in a school^ work, militaiTi instutitiond, or avocational environment. It does not include orient||ion 
training required of even every fuUy. qualified worker to becbme^ccustomed to the special conditions j)f any new 
job. Spedlic vocational training includes training given in any of the f|powing circuxnstanc^: ' 
^ a. Vocational ilucation^(such as lugfa school conunercial or shop training, techi^cal school, art school, and 
that part of college training which ib organized around^i specific vocatioaai objective) ; 
b. ApprenUqe farainin||^fdr apprenticeable jobs only); ^ - ii - 

c* In-plapt^training (given by an empl oyer in the form of organized classroom iitudy) ; 



d» On-thchjob training (serving as learner or trainee on the job under the instruction<of a quali|^d^wo1^cr)r 
a. Essential experience in other jobs (serving in Jeap responsilble jobs whick lead to the higher ^^e jotTor 
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The fellowiiq^; b an esplftiii«Sjw>f the v«rious levels of specific Tocational preparatio 



Short dciioi^k«ti< 

I Ov^ 30 dajlg^up' 
^Qver.'3m6j ' 





I. 




Tin 

01 ^ 

librt demlilstration up 
ays. 

and induding 3 months. 
:to and induding 6 months. 



S 
6 

7 , 

8 

9 



Tim 



Over 6 mooihs up (o and including 1 year.*^ 
Qveir 1 year up to iand including 2 years: 
Over 2 years upF to and indudipg 4 years. 
Over 4 years up to and ind^^ 10 years. 
Over 10 years. 



II. APTITUDES 

Specific capacities and abilities required of an individual in order to learn or perfo; 
job duty. • J 

0 INTELLIGEtlCl!: Gene 

underlying princ 
V VERBAL; Abi 
effectivdy. T<i 
meanings of yrh 





I.tdy a task or 
structions and 
wdl in sc|iool. 
and to use them 



sbility. The ability to ^tch on" or und 
;)ili^4l> reason and make judgments. Closely related 
ierstand miBanings of wordis and ideas associated idth 

Ind language, to understand relationships between wordsj'^d^to understand 
^^^^ ces and paragraphs. To present information or ideas cleaily. 
Ny NUMERICAL f^mi^ to perform arithmetic oRfMrations quickly and accuratdy. 
S SPATIAL: Ability to ^mpr^end forms in space and understand rdadonships of plane ^^d solid 
objects. May be used in.such tasks as blueprint reading and in solving geometry problems. Frequently 
described as the ability to "visualiz^' objects of two or three dimendcms, or to think visually of geomet^c l 
forms. • . 5 ' 

P FORM PERCEPTION : Ability to perc^ve pertinent detsil in objects or in pictorial or gn^phic material; 
To make visual comparisfps and discriminations and see slight differences in shapes and shadings of 
. iigufes and widths and leng.ths of lines. 
Q CLERICAL PERCEPTION: Ability to perceive pertinent (fetai m verbal or tabular material. To 
observe differences in copy, to proofread words and numbers^jind to avoid perceptual errors in arithmetic 
computation. i \^ j 

g 4^ MOTOR COORDINATION: Ability to coordinate eyes 'and^hand^ or fingers rapidly and accuratel]9»insi. 
making precise movements with speedf! Ability to make a movement response ^urately and quickly. 
F FINGER DEXTERITY: Ability to move the fingers and manipulate small oifects with the fingers 
rapidly or accdratdy. ^ ^ 

M MANAUL DEXTERITY: Ability to move the hands easily and skillfully. To work with the handi 

placing and turning motions. . .. , ^' 

E EYE-HAND-FOOT COORDINATION: Ability to move the hand and fobt^ordinately with each 

other in accordance with visual stimuli. . ■ f .^w^.. ■ 

C COLOR DISCRIMINATION : Ability to perceive <Qr recognize dmilarities or differences in colorSi or in 
shades or other values of the same color; to identify a particular color, or to recognize harmonious or con- 
tilting color combinations, or to match colors accurately. ■ 
Explanation of Levels « 

The digits indicate how much of each aptitude the job requires for iatisf actory (average) performance.^^' The 
average requirements, rather than maximum or minimum, are dted. The aimount required is exprekie<Ljpft4|rm^ 
of equivalent amounts possessed by 8egment#of the general workir^- population. 

The following scale is used: 



2 



The top 10 percent of the population? This segment of the population possesses an extremely high degree 

This segment of the population pos- 



of the aptitujie. ^ 

sTOurd exdusive of the top 10 percent of the population. 



The hi^^l 

I. sesses an above average or high degree of the aptitude^ 
5. . The«middle third of the population. This'segment of the population possesses a^edium degree of the 

aptitude, ranging frot^ilightiybdow to sligbtiy>boy^ s^.. '\ - 

4 T^^owest third exdlOSv^ of therbottom lAperbent dt the populatidp. This segment of the po^latio% 

, possesses a bdow average or low degree jflthe aptiti^de. 
6 The lowest 10 percent of the population. ^Tfais segment of the population .possesses a negligible degree of 
the ap^de. • 
Siguficiuit Apt^des ' -gr ^ ' ^ ^ 

Certain aptitudes appeat in boldface type on the qualifications profiles for the worlSr trait groups. These 
aptitudes are coriiudered to^e occupationally significant for the specific group; i.e.) aisential for average successful 
job performance^ r All boldface aptitudes are not necessarily i^uired of a worker for eieb indiv|(lud job. within a 
worker trait group; but some combination of tffbm is essential in eveiy case. ' 
^ ' ' ' ^ ' 77 



III. INTERESTS ; ■ ' ' 
Preferences for 

(•certain types of work activities or experiences, with accompanying rejection of contrary 
^ypes of activities or si4.^4erignces. Five pairs of interest factors are provided so thai a positive preference for one 
factor of J| pair ftiso^i^jfiies rejection of the other factor of that pair. y 
•f Sitii^ons in vol^tkg: preference for activities vs. 6 Situations involving a preference for activities 

dealing with thinj^^uj objects^ ^ ' concerned with people and the communication^ 

; t ^ of ideas. 

i Situations involy^n^ a preference for activities vs. 7 Situations involving a preference for activities 

involvmg t^ustnlp^ontact with people. of a scientific and technical nature. 

Situatidos i^^ol^^ii^a pi'eferencejior activities vs. 8 Situations invol^|g a jireference for activities 

of a routine, cbn^m^e^irganized nature. of an abstract and creative nature. ^ ; 

4 Situations invohdng a prtfcrence f o^||orking vs. 9 Situations involving a preference for amvities 
for people for tHeir presumed go^, as in the that are nonsocial in nature, and are carried 
social welfare sense, or for dealing with people on in relation to processes, machines,^ and 
and laDguag^.in social situations. techniques. ' ' 

5 Situatipn^ mi^olving a preference for activities vs. 0 Situations involving a preference for activities 
resultii)^ ii^/P^^^ge op the esteem of others. resulting in tangible, productive satisfaction. 

IV. TEMPERAMENTS • ^ ' 

Difjferent types of occupational situations to which workers must adjusfjL ^ 

7 ^tuations invoh-ing a variety of duties often characterized by. freqw^t change. 

Situations involvbg repetitive or short cycle operations carried out aopordiag to set proced^rfbs or se- 

Juences. 
ituations involving doing things only under specific instruction^ allowing little|p^ no room for inde- 
pendent action or ju%;ECient in working out job problems. 

4 Situatioil^volving the direction, control, and pla||iing,„of an entire activity or%ie activities of others. 

5 -Situations Veolving the necessity of dealing with people in actual job duties beyond giving anA receiviagil 
instruotioDs. c ^ ^ , - 
Slftuatiojjsjavolviiig woAing alone and apart in physical isolation from others, although the activity 
may be integrated with that of others. |k 

3^.^ Situations involving influencing people in their opinions,^ attitudes/ or judgments about ideas or thi^s. 

8 Situations involving^erformix)g adequately under stres# when confronted with the critical or unexj^ted 
or whep taking risks. 

9 ^uations involving the evaluation (arriving at generalizations, judgment^pr decisions) of information 
" against sensory or judgmental criteria. ^* 

O Situations invoh^ng the evaluation (arriving i^generalizations,^ judgments, or decisions) of i^ormation 
•rH 'Against measurable verifiable criteria. ^ 

X Situations involving the interpretatico^i^eelings, ideas, or factsin terms of personal viewpoint. 
y Situations involving the precise attainmmt of set limits/tolerances, or standards. : 

V. PHYSICAL DEMANDS ^ ^ 

Physical demands are those physical activities required of a worker in a job. 

The physical demands referred to in this D^tionary serve as a means of expressing both the physical re- 
quirements of the job and the physical capacities (spflcific physical traits), a worker must have to ^eet the re- 
quirements. For example, "seeing" is the name of a physical demand required by many jobs (perceiving by 
the sense of vision), and aJso the name of a specific capacity possessed.^ many people (having the power of 
^ght). The wofkef must possess physical capacities at least in an ambi^S^i^l^ual to ike physic^demand&^ade 
; by the job. ^ V^^-' ' 

TheFactoni. . ' ^ ' .^^ / "^IS-" -^T ^ 

^ Lifting, Carrying, PuafiiDg, «d/or Pulling (Sttength). These are the prim^ ^'strength" physical require- 
ments, and generally1[peaking, ft person who engages in one of these activities cin ftigage in all.V 
Specificillyi c^^b of these activities can be described as: ' * j| ^ 

(10 Lifting: Haisingr or loitering an object from one' level ^ another (includes upward pulling). ^ 
(|) Carrying: Trans^porting an object, usually holding it in the hands or arms or on the shoulder.^ 
A) Pusfcing: Exerting force upon an object so liiat the object moves away from, the force (includes 
J|ala ppiPg> ^Hkng, kicking, and treadle actions). # ° I 

^^K^Pullingi EBtiu^ force upon an object so that the object moVes ^spd ttie force (includes jerking). 
The five fegrees of Ph^cal Denianc(p Fac||^ No. 1 (Lifting, .barryinj^ Pushfllg^nd/or Pdlir^^); are as foUows";^ ^ 
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S Sedentx^Work 



Lifting 10 lbs. maximum and occasionally lifting and/or carrying, such articles as dock^s, ledgersi and small 
tools* Although ft sedentary job is defined as one which involves sitting, a certain amount oNvalking and standing 
is often necessary in carrying out job duties. Jobs are sedentary if walking and standing are required only 
occasionally and other sedentary criteria are met. . ^ ^ 

^ L Light Work 

Lifting 20 lbs. maximum with frequent lifting and/or carrying of objects weighing up to If lbs. i^en though 
the weight lifted«may be only a negligible amount, a job is in this category when it requires walking or standing 
to a significai]^ degree, or when it involved(|||||^ting most of the time with a degree of pushing and pulling of arm 
and/or leg controls. * 

M Medium WorJ^ v C* ^ ]^ V 

Lifting 50 lbs. maximum with frequent lifting an|^/or carrying of'objectib weighh^Tt^^ to 25 lbs. 



^1 



g, standing, , trouc^ or 
body : «q|idK\)^uo!i« whei^ 



H HcfavyWbrk ' ' * / - 
Lifting 100 lbs. maximimi with frequent Uttig and/or Carrying of objects webbing up to '50 lbs. 

V Very Heavy Work 

lifting objects^in .excess of 100 lbs. with frequent lifting andjl6gfcaiTy^^o|^lqie^^ weighing 50 lbs. or more. 
9 Climbing and/br Balancing: .^J * 

(1) Climbing: Ascending or descending laddetB, fitau^^^piffolding, iramps, poles; rbp^, and the like, using 
th^ feet and leg^ and/or hands. and arms. ^ ^ j V i 

(2) Balancing: Maintaining body equiUl>riun^w^prevent fadm^(^ 
runiwg on* nairowi slippery, or erratically ^^mtg* smffaj^j 
peribrming gymnastic feats. * v^i v^.i^^ ^ ' 

S Stooping, Kneeling, Cronching, and/or Cra^mr : 

(1^ Stooping^ending the b^dy downward 

(2) EneeIin|pDending the legs at tb^jm^es fo^^lfkmb t^resi pElhi 

(3) Crouchili: Bending the body dbw^^ Mdl^i^^iid.by ben 

(4) Crawling: Moving about dh the hf\^^^dlfkne^j>^^dA^i ^ 

4 Reaching, Handling, Fingering, and/or P^M* ? 

(1) Beaching: Extending tbej^ds and arn^^ 

(2) Handling: Seizing, holding, grasping, ttitaidft'^r liberwisi^ 
not involved). . \i>v ' 

(3) Fingering: Picfemg, pinching, or c||ieni^eiwoi?kigg witli^^tte^HMrs 
A hand or arm asAi handling), '^w; ] / . "^^PL * / ^'SK^^^ 

(41 Feeling: Pg*cejfving sUch attribwss of pb].ec<^ a^^ material«>iDr 
means of rflbptors in the skin, pwicuiarly thj^^ of the fing^ -l^f ^ 

% Talking jmd/orHe^iing: ^ ^\ V. Ifl^^^ 

(1) 'nuidng: Expressing wS^nging^deas b; 
^ (2) Hearing: Perceiviiil; (Knffiure of sounds b; 

6[^i^euig: 

ObUining^pressiou through the |||^ of the shUpe, size^* 
objects. The major visuil functi6ns are: (1) acuity, farrlvfiid 
accommodation, (5) color vision. The functions are defin^a^jes folli 

(1) Acuity, far— dari^tT^of viliod at^O feet o| moreJ^^'V^ 
!ftcijity, near— danty of vision fid inohes or •( . , ' 

(2) . Depth perception— three dimens^nal'visipn.g^in to i 
" to see objects where and as theylctually are^!lJu : *A ^ - 

(3) Field of vision — the area that can be seen up and down oi tq 
given point. . . > 



0 
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' (♦)^Acc*^miodatif>B'— adjuftment of the lens of theiyd toVing an object into sharp t^j^j^t'T^Si^^ 
especially^tafiportant when doing near-point work varymg distances from the eye. fMg;^^ 
y !^ (6) Color visipia— the abihty to identify okl.distih J ^iF^i^'^f^ 



' Work;ing conditions are the physic^ suironndings'df a^oikeian a specific job. 
'1 Indde, Oiitstde, or Botlr: . • ' . J y 



I Inside: I^tectipn from, Wip^^ c^^nditions but not n^ec^arily fronfienuMrature 
30_putside: No etfedtive^^p^ fi^ 1 




1^ Both: Inside is^pf^^ ''^/'v 

A job is conaidex;ed^^g|ii^^ cippfoxim^ely per cent oPnyre of his time iaside, and 

''outside" if he sp^dSlftliprc^ pt*Jiiore of his time outside. A job is considered *1)oth" 

if the activities'o(xur inside or qutsiile^i^l^^^ equal amo^ts. . ' ' 

2 ExMmes of Cold Plus Temperfltor^^Pwig^^ 

(1) Extremes of Cold: Temperature siiffij{5ently#w to cause marked bodily discomfort unless the worker is 
prov^ed with exceptional protection. ' 

(2) Temperature Changes: Variatioiis in temperature which are sufficiently marked and abrupt to cause 
noticeable bodily reactions. 

3 Extremes of Heat Plus Temperature Changes: ^ 

(1) Extremes of Heat: Temperature sufficiently high to cause marked bodily discomfort unlesfe the worker 
is provided j|ft|h exceptional protecnoh. ^ « 

(2) Temperatur^Jhanges: '^ame a? 2 (2). . ^ ' . 

4 Wetan#Hum]d: 

(1) Wet: Contaw with water or other liquids. 

(2) Humid: Atmospheric condition with moisture content sufficiently high to cauAe marked bodily dis^ 

5 Noise and Vibratioi# 

Sufficient noise, either oonstant or intermittent, to cause marked distraction or possible injury to tbb sense 
of hearing and/or sufficaents^bration (production of/^ oscillating movement or strain on th^ body ot its^ 
extremities from repieated motion or shpck) to caus* Wdfly harm if eflndured day after <i^, . 

6 ^^||i^da: 

$ituati(^ in which the indiviffi||l^expo9ed £o the^finite rislg of bodily injury. 



Fames, Odors, Toxic Conditio]]jppK • ^ 

(1) Fumes: Smoky or vaporous exhalations, ilsua^^ odoi|^]|^^hrpwn off as the'result of combustion or cheifti* 
cal reaction. ' ^ * ^ 

(2) Odors: Noxious smells, either toxic or nontoxic. ' , ^^2^ 

(3) Toxic Conditions: Exposure to toxic dust, fumes, gases, vapo^^|^)asts, dr liguids \yhicl;i cftuse grfieral or 
localized 4|^l>ling conditions *as a result of int^alation or action on the skin. 

(4) Dust: Air Iflled with small particles of anv^ind, such a|^l^ile dust, flouriSvpod, leather, feMhers, etc., 
and inorganic dust, incluMlig silica and asbestos, which make the workplace tm^leas^^t or are the 

of occupati<|n^ diseases. / > ^ * %r 

(5) Poor VentilaBfen: Insufficient movement of air causing a feeling of suffocation ; or expospe to drafts. 
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. TheCareefJ^nyjon 
knowledge o^th^^^^ld^i,!^^^ 



The Career Evaluation Progra^ is located at 
Ventura County Sup«fi"'^".''6nt, of" School' Etjg^ 
cational Facilities, East Pleasant Vjiuy Road and 
.posas Road, Camarilio, California;' 



Furttttrinforn,ationmavbeobt3inedbyca'l'"9; 
(806l48V77li,gxten5ion^37 rfi'^ || 

ill'"'' ^ 

These toll free numbers may bj ^ff>6 tj^a" \^ 
other areas in Ventura Countv; 

j;Ventura-Ojai: 648-61 31- extension ,4437 
, Santa Paula: 647-05W. extension 443^ 
Fillmore; 524-2292, ex^y^^gn 443? 

^^oorpark.HJewburyPaf'^■Sit>i.y^e5tlal<«■ 
Thousand Oakj- 529-2060. ejjjgnjjon 4437 

# 



to d| 



. venturacoumty 
supei^intendentw"' 

• #«$F.p^an,Ed.p..^^rinl(!n|it 




mom , 

Tj^ main components of the program are interest 

f '..,■■§ 
ini/entories, aptitude assessment, and i/ocational infor- 

K unatioh. Most of a clieM'stime is spent in worlc-sample 
assessment. Work samples are actual job tasks that are 
designed -^i^e clients a hJnds-cn experience in 
different jocatioaal areas. They serve both a$ an 
exploration tnol and as an accurate assessment of 
, aptitude, and ability^^^nferest inventories are used in 
conjunction witfi work, samples to further detefmine 
.^tentijl areas of e^cploiation. Various ap;(tude tests, 
such as the General Apgude Test Battery, are also 



available and are used where appropriate. All clients 

t 

spend a portion of time lithe Career Center exploring 
specific areas of national ifiterdst. Heit they receive 
^ career sounseling which include information on'idb 
ifi, duties, training required, and the employiwntoutloiok. 





^femls to the Career Evaluation Program can be 
made througMfentura County Manpower Operations, . 



otiiifr Corftrehensive'Ennplovment & Training Act 
(C.E.T.A] projranK, or through school personnel 



working with handicapped and disadvantaged students. 
A|omplete ev|||ation takes a minimum of 20 hours. 
Evaluations fors'pecific occupatiotnl areas can usually 
be completed in less than lO^iji^. Scheduling is 
flexibleyand hn be adapted to tlie needs of the 



' • referriM agency, « 



J. 



CAREER EVALUATION PROGRAM 



Clients may be^eferred to the Career Evaluation Program at the 

deactivated Oxnard Air Force Base In^Camarlllo by telephoning A87-7711» 

" - ■ — - — ' . . 



^ Extension 4437, an appointment. A completed referral form together 

vlth any supporting Information should be given to the Career. Evaltxat Ion 
Program Staff prior to the client' £f first day of evaluation. - ' 



Examples of Information which could ,|g^ove extremely helpful Include. 



any disabilities (together with prognosis and aiiy^^^£m(^l^ 



medication that might affect perform^ce, previous wor^ilBtory, and 
results of educational -vocational testing'. 

A basic evaluation can usually be c^pleted iA 20 to 25 hours. The 
hours andj^ays can be flexible In order^Bo meetr the nggds o|^ the clients. 
Transportation ^ and from the Career Evaluation Program can usually be 
provlded^(on a space available basis) t3hroug|| the R.O.P. bus system. 
Clients who. ride the R.O.P.. buses are usuaffy involfved in evaluation for. 

^ ' ; ^r. k ^ ^ mm.:- . • • ' 

^'two tiours per day. * ' ■ ^ ' 

The twp major parts of the evaluation process aire testing an<i^ work 
sample assessment. An Attempt %b made to keep paper and pencfjl tests to 
a minimum. X^hen recent assessments of a dlient's reading and math ach: 




-J'>}'^ aent levels are not available, the dl&ten^nation of these dchlevf^pt lavSTs 
be thg first s£ep in the^evaluatlon. This iS||Jone to avoid giving.^ ^ 
them work samples oi fu^tlier tests that may be beyond their current i^evM . . 



...... . . .a • . . ,^ 



X ■ 
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For those clients whose level Is quite, low, the determination ^£ an 
ability or I.Q. score Is helpful. For this determination, attention has 
been paid to finding tests that are culture free and not dependent on 
reading skills. 

Interest, inventor lies are administered to all clients. A variety 
la savi^^LabXe including one that is nH^erbal.. Personality assessment will 
^ be attempted with all clients, the excej^ijgn^eing when Upec^lStc 
^ questions arise or when a client appears to have some type "of behavior 




^ f M 

^oblem that' interferes with performance. In addltflQi, various tests such 



as work values inventories are used wlien such ihfoxmatlon would be helpful. 

# ' _ 

Th^ General Aptitude Test Battery is given to clients with an ajppropriate 



reading level. 



The majority of "^h^ client's time is spent in work sample asses8iiien|t« 
Work samples^ are a mock up of a job, a part tfF'a ^pb, or a simulation 



of tasks required in a job. They are a "hands on^' experlenc^ for clients, 
^ - which allows them to try out different t^pes of work. Each work sample is 

D.O.T.* (Dlctitmary of Occupational Titles) coded, and also cr6ss*^dex6d to^>^ ^ 
>;related jobs. Work samples are scored bgr both time and quality. Obscriryatlcijis 

^ ' , \ - - . ■ " . • ^ « 

are an il^portant part/ of work samples, yielding infonnatlon on/jBucfa variables « 
as ability to follow directions, work "patterns^ and dl8tra^;abllll:y. 
^ All clients receive 4iVarlet|l of work samples to g#^& plctuie of ' ^ 
their overall perfbrma^ab||e ai^ ability. Ideally, the ties ting program vlU 



^^d some informatl;^ dii In!^^ therefore, Wdrk^^^Mmples jcan be iised to 
follow up on these.^Th^ can evaluate specific skilriii i^d aptitudes necessary 
for Jol^^n an interest area. J^m'^-^ ^ 




if Af.''t1^1>^imes the clients are encouvii^^ipiiSi^MiW.!Aue8tt(ms and make commenti 



a^ut the tasks they are perfoimlng. Thfs two way Communication is.^an 
important part of work sample^^essmejft as It gives the clients an 
opportunity to (^otmect vhat they are exp4brienci(|^..itf tif-the actual job 
world. ~ - 



At some point toward the end of the evaluation, the clients spend ^.■^■%,3f^^;i; 
some time in the career center exploring specific ybcatiohal areas of 
inteqest. They receive career^bunsellng vl^^ lnclu||,ip8 information on - 



Job dKies, >rsining required, axidiemp]Loyment outlook in occupation9 consistent 

ld.^'Qieir aptitudes, interests, values, etc. 

Upon completion of the evaluation, a report is stot to the Preferring 
8chool|^strict. Included in this report are t|Le results of any tests taken > 
or work saiQples administered, a narrative of tli^ overj^ll perfopoance and 
specific vooatlonal assets and limitations. Where appropriate, recommenda-^^'^ 
tions are made for further assessment, possible training, or possible placement. 

* Thf staff of the Career Evaluation Program is also available to answer any 
fur&er questions or set up a staffing upon request. 



Clients will be acc^ted from the various school distriiet^ on a firat-^ 

•A 

come-^irst-served basis. "^Priority will be given to handicapped and dis- 



advantaged clients. 



In order to further i^i^ employabilit;||l|||| clients of ihe Career 

Evaluation Program, theu Singed Job Survival Skills Program will be offered^' 
Job Survival Skills l^rogram activities are based upon^ group inter-adtlon 
which facilitates.i^iriit^ ^krt|L<4pitttiox^. Group discussion, 

gaiif&s, role playing, and written exercise create an active leamii^ process^ 
that will allow the client to mor^ effectively seek and maintain e^loyment. 



. (AFEEffEVALmTION PROGRAM" . . ' 

.• .- _ _ TBSTS " ■ 

Th teres t Inventories j^^i \ . ' ' >. 

Kud^r Interest Inventory ^ ■ ^ ■ - 
Ohio Vpcationdl Interest ftrve^ XOVIS) , 

Picture Intei?fest Inventory . , < ' . \° 

Calitorriia Occupational Preference Survey ^ ^ 

Readin>^ & tfath Test ^ ^ t j * . ^ 

^^^^ ' / 
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Abllttv'Tests ' A * | 




Revised BETA • ' «>/ ' ? , . - 'I* 

Culture Fair Test of .Intelligence ^'i ' i - I •' * 

General Aptitude Test^attery * ~ ■ /Ife ' *v ' 

Va lues Inventories . *. ..if ' - . 

— : "~ — "T"^ * . ■ ■ ■ • . ■ V*. 

study of Viluesg ' ^> \ . 



Work Values InvKitory ' ' ^ 6 ^ \^ 1 . 



Personality , . 

16 Personality Factors (16PF) l' - " ^ i| 



.1- 

> 
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CM(EER EVALmTION PB06BAM 



WORK SAMPLES 

ADDING MACHINE - Measurts the ability to do simple addition on an adding 
ADDING «. i« machine. Accuracy and time are tl,e , important factors. 

BENNETT HAND TOOL DEXTERITY - Dexterity in working with'hand tools 

CASH REGISTk^ - Measures the ability to learn the operation of a cash. 

' ■ register and to make change. ' . • • 

-CCSDENSING PRINCIFLE - Measures the ability to accurately reproduce a 

diagram of a steam boiler 

COHSTRDCriON LAYOUT - Measures several things: 1. Following « "e'i" 
CCWSiKUUiiun written directions, 2. Ability to identify and use 

comnon hand toals, 3. Precision mietasuring, and 
( 4. problem solving ability 

CRAWFORD SMALL PAIffS DEXTERITY TEST - Hand & finger dexterity while working 
. with snail pieces 

FILING BY LETTER - Measures the aptitude fof , and interest in simple filing. 
riLiKG wsixr. ^^^^^ involves the ability to visualize 

sequential nimbers. 

FILING BY NlftBER - Measures aptitude for) and interest in this 

raiHO i»i «i« clerical field. The sample also iijvolves the ability 

to follow written examples. ' , > 

MAIL SORTING BY ZIP CODE Meastires the ability to sort mail according to 
MAIL SORTING BY ^iir „u^er. .Incdrporated in th« fcbiljty to visualize 

numbers ip a sequence. 

MBSLICK HECBAMIciL .COMPREHENSION : Measures the ability to assemble a 

™ t structure by following a series of diagrams. 

it also takes into account atttotlon to small 
■■ , details. 

NUT PACKING - Mteasures. the ability to Concentrate and to accurately count 
qver a period of time. 

ORDER PICKING - M^sures the ability to prepare an order for shipping. 

Involved. are verbal and numerical ability, spatial and 
form perception, clerical perception, finger & manual 
dexterity, and the ability to reach. 

PAYROLL COMPUIATION - Measures the ability to do basic arithmetic f-Jf 

in figuring out a payroll. It also measures the ability 
to follow writtpn instructions and examples 
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RESISTOR READING - Designed to see if the client can learn to insp^t, 

* determine the valuers ofs, and accept or reject rebistors 
based on tests and mafheonatic. calculations. Involved * 
are the ability to measure accurately, the ability to 
i follow instructions , "the ability to use arid read a meter, 

and the ability to remember^^a series of steps. 

RESTER MECHANICAL APTITUDE - Measures the ability to follow a diagram and 

to do simple- mechanical problem solving. 
* . « ' • 

STROMBERG DEXTERITY TEST - flye - hand coordination as well as arm - hand 

dexterity. 

TYPING - This is a simple test for speed and- accuracy; first on straight 
typing and then on a simf>le l\psiness letter. 

VISUAL PERSUIT - Measures the ability to do wiring according to a diagram. 

V G R S ASSEMBLY - Measures the ability to learn a manual assembly task 
^ afid perform it under tim^d conditions. 



WASHER THREADDIG - Measures the ability to do accurate ^measurement over 

a . period of time. Therfe is also some linger dexterity 
involved in this^ask. 

FISH LAMP ASSEMBLY - Measures the client's ability to learn and perform. 
' a manual assembly task using three hand too^s*. 

SHIPPING & RECEIVING FREIGHT HANDLING - Assesses a client^s ability to 

route packages and mail for-^ship- 
. men^ and to determine their costs. 

VALPAR COMPONENT VORK SAMPLE SYSTE^I . - ' 

Valpar Component Work Sample 1^,- Small Tools ( Mechanical) - measures a 
person Is understanding of and ability to work with «mall tools. The 
design of the sample forces the <:lient^o work in difficult physical 
positions fusing his fingers^ apd hands in a very small space ^th the 
actual work often being blocked from the client's vision. ) 

Valpar Component Work Sample 2 , Size Discrimination - measures a person's l 
ability to perfcfrm work tasks requiring visual size discrimination. 

Valpar Component Work Sample 31, Numerical Sorting - measures a person ' s 
ability to perform work tasks requiring the use of numbers and nimierieal 
series. r , • • ^ 

Valpar Component Work Sample 4_, Upper Extremity Range of Motion - measures 
a person's upper extremity range of motion, including the shoulder, upper 
arm, forearm, elbow, wrist, and hand. The work sainp],e is designed to give 
the evaluator an actuarial level of the client Is performance, and to provide 
the evaluator with insignt into related factors as neck and back fatique, 
finger dexterity and finger : tactile sense. 

. . ' 98 • - ' ' : : 

84 



^ / 

/ 



Valpar, Component Work Sample 5, Clerical Comprehension and Aptitude - measures 
a person's ability to perform entry level clerical tasks. Incorporated within 
this sample is a typing aptitude, bookkeeping, alphabetical filing, ^mall sort- 
ing, and telephone ansj^erlng test.. ^ - 

Valpar Component Wodc Sample 6^, Independent Problem Solving - measures a , 
/(person's ability to perform work( tasks requiring the visual comparison and 
-proper selection of a series of abstract designs. The purpose of the sample 

is to giye a treasure of a person's basic independent problem solving ability. 

Valpar' Component Wo/k Sample 2» Multi-Level Sorting - measures a person's 
■ability ta make decisions while pierformlTig work tasks requiring physical 
manipulation and visual discrim4.nation of colors, color-iaumbers, colorrletter 
and a combination of color-letter-number. The work isample pemvlts the evalua- 
tor to establish a distinct level of individual decisionmaking ability. 

Valpar Compoijent Work Sample 8^ Simulated Assembly - measures a person's ability 
to work at arl assembly- task requiring repetitive physical manipulation and 
evaluate a person's bilateral use of upper extremities. The work sample is 
characteristic^ of conveyor-assembly jobs in which material moves toward and 
away from workers on the assembly line. r 

«. 

Valpar Component Work Sample £, Whole Body Range of Motion - measures the 
agility of a person's gross body movements of the ttunk, arms, hands, legs 
Jtend fingers as they relate, to the functional ability to perform job tasks.. 
The work sample is designed to give the evaluator an actuarial level of the 
client's physical agility, and to provide the evaluator with insight into the 
relationship of gross body movement to other "finer" manual dexterities in 
many differing work s^tuAtions. 

Valpar Component W^ Sample 10, Tri-Level Measurement - measures a person's 
ability to perfor^Sfery simple to very precise insjpection and measurement 
ta^ks. The satijpJe^s designed so that the client is forced to make decisions 
which increase in their level of difficulty in order to determine If specially 
latlied, machined parts fit specific tolerances. 

Varpar Component Work Sample 11. ' Eye-Hand-^Foot Coordination —measures a 

person's ability to use his/her eyes, hands and feet simultaneously and in 
a coordinated manner. 

Vmpar Component Work Sample 12 , Soldering and Inspection (Electroni^c) - 
measures a person's ability to acquire and applj^ the basic skills necessary 
to perform soldering tasks at varying levels of difficulty. The work sample 
was designed to apply Itself to entry level worker requirements in various 
industries. 
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, SINGER UNITS 



.J ' ■ ■ 

Basic Tools - the client uses a variety of hand tools to'fabrlcate a ring from 
aluminum bar stock. This work sample tests for medium finger dexterity, manual 
dexterity, eye-hand coordination, the use of hand tooW, measuring ability, 
form perception, craftsmanship and care In handling. 

T 

Plumbing and Plpflttlng - the client makes three 6 Inch pipe nipples. He Is 
required to measure, cut, ream, file and then thread the pipe. The sample tests 
for manual dexterity, bl-manual coordination, the use of hanji tods, care In 
handling and Judgement. ' / 

Refrigeration » Heating and Air Conditioning 

This work sample has the clleiit make a tubing frame. He Is* required to cut 
^nd iflare copper tubing and then assemble the pieces Into a frame using elbows , 
unions and a tee. Among the skills and abilities tested are manual dexterity^ 
eye-hand coordination, form perception, care In handling and frustration 
tolerance. . , . ; . 

Engine, Service 

In ^thls work sample the client disassembles a small engine, checks and sets 
the points and plugs and then reassembles It. Among the observable skills are 
*eye«-hand coordfnatlon, manual dexterity, measuring ability, form perception, 
safety consciousness, care In handling, and performance with repetition. 

Medical Service 

/ - t 

This work sample Includes a number of tasks .\ The client Is exposed to ban- 
daging; taking and recording teanperatur^, pulse and respiration; measuring and ' 
recording liquid Intake and output; and testing for diabetic urine. The ob- 
servable skills and abilities include medium finger dexterity^ manual dexterity., 
numerical ability, measuring ability, color discrimination, d^re in handling 
and performance with repetition. . ^ 

■ • r 
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Brochure and Brief Description of 
HSA Work Evaluation Program 
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t 

xthe N^ed: 



t 

'XHcWork Eval- 
uation Unit was es- 'I 
tablished in order to 
meet a need within 
the community for a 
single source to pro- 
vide a comprehensive 
real world oriented as- 
sessment of^ihe-reha-- 
biljtation client. The 
program assesses the 
client's potentials^ in- 
terests, and capacities 
for. work as well as activities necessary for 
daily living. The program was developed in 
response to rehabilitation practitioners' ex- 
pressed needs. 



^The Program; 

The W()rk Evafuation Unit offers a two 
week evaluation program of vocational ex- 
ploration and work evaluation. The three 





basic components of the wOgram are; Work 
. Samples,. Aptitude,. Ackiefe and Inter- . 
ests, tests, and a Job Seareb Clinic. 

Work Samples ait a nfock-up of a jab, a 
part of a job, or asimJlation jof tasks reqmred 
of a job. -W^JnEoaaifftes drawh from industry , 
and standardized for time and quality expec- 
tations provide an accurate assessment of 
skills and aptitudes. A greatd^al of.emphasis 
• is placed ofi the use orWork Samples. They' 
are reality based situations' which give the 
client the opportunity to realistically learn 
about the' world of work as well;as determine 
the relatibnship of his occupational assets and . 
deficits to the wprk world. Two national ' 
batteries are presently used in the Work Eval- 
uation Unit, The Singer Graflex. System and 




The Jewi^ Employment Vocational System, The . information 
piined through the Work San^p)e Batteries combine^ with the 
information gained through aptitude and achievemenf^ests yield 
an laccurate pictur? of the worker, . ^ ' » 

The Job Search Clinic is an a|)pr()ach to teaching cI^enLs to sell. 
themselvt»s. The clinic, nin in connt^'tion with the evaluation. I'on- 
sisls of five S(»ssions of ont^ l() one anil a half hours each* During the 
scs.si()ns a variety of topics an* <v\vm[ orirhled aroiiiul helping the ^ 

prepiirii fol* I'mploymonl. Topics coviwl include; .Sources Of 
Joh Informalioii. How To FiH'Oiit Application Forms, Si^llin;; Voiir 
Skilk Prrpiirini: For Tlu* Joli Interview. How To Handle Proliienis 
Fneoiinlen^l Al Work. ;iml Hi^lalions With Yhhii- Euiplover. 

102 




» An in-depth evaluation report containing 
recommendations and results of the work - 
({valuation will 15? sent to the refenral ^^oiirce 
within two weeks after the evaluation has 
been I'ompleted. Staffings will be conducted 
on individual clients during the second week 
of the evaluation. , 

Clienls are ';ordinarily invoked in ,the 
[urogram from len o'dot^k a.m. lu Ihree- 
ilnny \\m. Monday through Thursday and 
ten tO'twelvi'-ihirly on Fritlay for two weeks. 
Shorter evaluations for speiiflc' purposes can 
lie arran^icd upon. consultation with the pro- 
LTanulireclor. ' 



The^Work Eviluatjon Unit is located*in 
the Bard Building on Ik* fjrounds of General 
LHospital.-ThiS; location'^ 
many specialized services provided through 
the ^Health Services Agency to enrioh the. [ ' 
client's experience. P{iysicians^4)sychiatristsf 
psychologists, socikl* workers, .occupational , 
therapists, speech therapists, and physical 
therapists may be called upon as needed" to ' 
augmfent ser/ices provided ^through the Unit, > 

♦ 

■ )^ ■ • Additional "'information can be obtained • 
by calling (805) 648-6181, Extension 3137. ' ' 

Mr. Terry B. Dinneen, M. S. Ed. 
Work Evaluation Supervisor 





f 



County of Ventura : 

HEAITH SERVICES 
AGENCY 

Work Evaluation Services 




a29} Loioa Vista 
Ventura, CA 93003 

Terry B. Dinneen, M. S. Ed. 

Work Evaluation Supervisor,- 



THE PROGRAM IS 
ALSO AVAILABLE IN SPANISH 
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^ The Career Planning Inventory 
(CPI) 
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Test and Explanation 
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The followiM questions' ere ebbut your'aducotional end cereer pleni. Each quettion is important. Your answers will be used t&x 
:heJp;you fctariV your «tacationel end goeli, and to ^ovide ve«-with *ntorfnation. about ooopetioosJa^^ 
an ihterett. , - 

.INSTRUCTIOIW: - 

1 ; Road etch question artfully and answer it as best you can. 
Z Mark f II answers on your answer card,,using the special pencil. , . 

3. Erwe completely any stray rnarks or answers you^ Wish to change. * . ' 

4. Print your name, addreas^and zip code at the'top of the answer card if not already printed. 

5. Fill In your sex and grade at the left ?ide of the answer card. - f 



WhioH of the foNowing statements best damiM my 
present ehoto of eiessei? I Iwve ehosen as mMiy etasaes 
as poaslbie ttiat relete to: 



1 



■ ' ■ -V 



1. Receiving a g&n§rai •ducBtlon. I am not trying to 

specialize in any area at this time. 
Z Bmkmi, office work, and sales. 

AgHcuiWr9,^dh i^rnamental horticulture, livestock 
manpgement, or crop management. 

4. fkm arti, such as drawing, drama, and music. ^ 

5. Working in a fr»da or Induwtry, such as auto mechanics, 
drafting, electronics, graphic arti, metal, or wood shop. 

6. Honrn Eepnomk$, such as clothing, foods, child care,' 
and hAne management. | 

7. Anending college (co//a9»^>r^p classes). 

8. Uon0 of the above statements best describe my preseht 
* choice of classes. ' \ 

When I oonaMer my eduoetional and career plans, how sure 
am 1 of my preaent choice of dassea? ^ 

1. Very sure. It is exactly what I wanjt. ^ 

^;2. Somewhat sure. I think it is what I wiht. 

3. ( Doubtful. I^am not too sure it is what I want. 

4. I realize ijow I am in'the wrong course of «tudy. 

. ■ - ■ • 

Hilb of ^ followinf types of work whieh era of moat 
M&hHtto!m:ii^ this time are: 



t 



, select 

IV Creaiivelvvorlc-invoiyIng design, color, and materials; or 
worfc in th^ performirijj arts, such ai music, drama. (Artistic) 

2. Office workNhvplvlng specific tasks requiring accuracy, 

• .such as typing; filing, keeping records and accounts. ' 
(Cleridiir \ * 

'3. Work involving mathematics or numbers. (Computational) 

4. ^ork involving hilth care of peo^jle or animals. (Health) 

5, Work involving reading and iting. (Literary) 
a Work JnvoMng machines and tools; (Mechanical) 



7. Work that keeps you outside most of the time in all kinds of 

weather. (Outdpor) 

' - . • ... -V > 

8. Work that involves meeting and dealing with pecfple, sales, or 

convincing others of a point of view^. (Persuasive) 

9: Work involving discovery, understanding, and problem sojving 

\h nature and the physical world. (Scientific) a . \ 
10. Work" in^lving helping other people. (Social Service) 



How sure amigiat my rpspomes to question ^ally are 
my strcjp^litlnterests? 



very firm) 
are somewhat 



elect 



i 



1. Certain. My caceer interests are very firm, 

2. Fairly sure. My career mteresfe €M-sa 

3. A little uncertain. My career ^terests are not tpo clear. 
.4. Very uncertain. My career interests are not c^lear at all. 

. TWO of my strongest aptitudes or talents ere: 



t 



1. Ability to "catch on" or understand instPuctio^T^losely 
related to doing well in school. (General Learning) 

2. Ability to understand the meaning of words aind to use ^ 
them effectively^Verbel) , ; ;^ P ., 

3. Ability to worJc^uickly and accurately with arithjnetic 
problenli. (Ny^nerical) . ' ^ ; r' . ' 

4. Ability t<J picture Something in m/rtiind ^rprp^ drawing^,- ^ . 
to see how, the parts of things vylll fit together, -and hotw-'\ 
the complete object will look. (Spatiaij^^^;. . \. . 

5. ' Ability to see important details and diff erenBisj;^if/<^^ r 

(Form Perception) <» • j. \* , 4 ' 

' 6. Ability to ^iik out and copy ietter^ana numtor^mbinations 
quickly and accurately. (Clerical) " • > !v^- ; 

7. Ability to coordinate eyes and hands to make^preci^ hand . 
movements' with speed- (Eye-Hand Coordinatlii^ ^ 

8. Abili^ to work with small objects rapidly. tFitor" 
I DextirJtY) . 

91' Ability to work with my:-hands easily and sl^illfully.' 
(Manual Dexterity )% 
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1. Gvfiki 
Z ftMi tufi 
X A Iftttlt imoirtain 
'4. Vtry unotrtain 



.1. WlmlKav«»highkMtof rispomibilitya^ 

dKiiimJnvolving prdipwiy, finaooM, or human^HB^ 

. Z Whm'l diract activitiii ol othaa and hava luparvifory 

r«ponalbilitiat. . . / . 

3l Whart I wof k undar cloaa «iparyteiofT and gty job par- 
'formanctf and work t t a rtda r d i ara oontrollad by a 
mpaoHaor. ' ^ 

4. Whara rny >^vork invoMi parforming tha ttrae thing tima 
' aftar tima- doing rapatitious work. 

5w Whafv I coinpata with 6thars for advancamant and 

raoognltion. ^ * - 

0. Whara I work with dataib continuatty, luch ai numbart, . 
writtiii matariak, or tachnicat data. 

7. Whai#1 999 tha physical rasulo of my work; I laa a 
product of my work. ^ 

8. Whara I hava fraad^ to uta my o¥vn Idaat - hava an 

opportunity for »lf<«xpra«ion. 

9. Whara I halp paopla. 

10. Whara I work indapandantly - whara I uaa my * 
tnitiativa, taif-ditciptina, and ability to organr^. 

11. Whara! workaiapartof ataarrtintaractingwith 
fallow amployaai in parforming my dutlaa. 

12. Whar^ my worl^ involvas a tot of lifting, standing, and 
Miking - raqutrat physical stamina. 

13. Whara my job involvas o^rtima or shift work * work 
hours othar than normal daytima shifts. 

14. Whara I work with idaas; I uas my intailact to lolva problama; 

15. Whara I work with paopla and must ba abia to gat along 
with othars. 

16. Whara I work with things and must ba abIa to work wall 
with my hands. 

17. Whara I work at ona placa ivnst of tha tirrta. 

18. Jn which jobs ara widaly i t a t l H n d in most arsas of tha 
Unitad Statas. 

19. Whara I inftuanoa or motivata othara. 



my plan faf tha fatusa Is* j^^^ 



1. To graduata from high school and go right to work with no 
\. furthar aducation or tr^ning. 

2. To ioin tfw mil»^£;y sarvioa. * 

3. Toantar an appranticaship program (formalizad orvtha- 
iob trair>ing program usually associatad with a union). 



4. To gst furthar trainihg at a trada, tachnical* or bu s inas s 

6. To complata a community collaga program involving two 
yaars of trainihg or lass. 

0. To star^ at ^ community collaga and than transfar to a • 
four-wr collaga. 

7. To gcnright ta a fdur-yaar collaga or university. 

8. To attar>d mora than four yaa^ of collaga. 



1^ thaia any re a son why you may not ba aMs to 



2. No 



1- y« 



4. lwWit«1gitoai 

(tCUCxil MANY At Am.Y) 

1. High school aducation raquiramants. 

^ Z Trada school community collaga, or tachnicat 
C school training opportunitias. 

3. Four-yaar collaga antrancara4|lramanti. 

4. Scholarehips or othar financial aids «d atdMl a 

privata^school» conrimunity or foii'-yaar^llaga. 

5. I do not wish to talk to a counsalor about hny of ^ 
thaabovs. 



l^ian 



taba: 



1. Mostly A's. 
Z Mostly. A's and B's. 

3. Mostly B's. 

4. Mostly B's and C's. 1 

5. Mostly C's. 

6. Mostly C's ahd D's. 

7. Mostly D's. 

f 

— ^^^^^ ^^^m aA^^^ ^^^m ^^JA^ 

nw yvur nsMi m% wNi mns tw ivip wivi 



1 . I naad oonsidarabia halp in f i|yurir>g out wftat I am goTng * 

to do. , 

2. I hava soma things plannad but could usa additional halp. 

3. I do not naad additional halp at this tima as plans ara fairly 
claar. 



Do you Hava any pHyslaal 
my? (Oanat 



that Hmlt you In any 



1. Yas 



Z No 




artlHna 
your ss boa l ) 
offarad at your 



1. Y« 



2. No 
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■XAA^Li: 
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H«UC AND SOCUL tER VICU 

9^7 f I fiiifiMiBr 



MUCLTHMRVICIt 

« 

419 DmM Amlmit 
418 DtnM /^^plvilif 
422 Dmtm 



437 
443 



482 



OOMSmUCTfOM #^ 

714 ^H*li|«r >y 
799 Ctfpmmr . 
739 Ommtmmm 

749 ^ktmbtr 

MIOIAIIICAU AMD lltMIII 
79/ 



474 nmldmt/DocHtr 




BNOiNiiRiiid. aaiNTim.. 

ANOTICHNICAL ^ 



S iodcbm lm 



821 , 

828 Ch$tfUit 
539 OWrfiyfcwjr^ 
842 Ofw^tin^ TSMAnlctwi 
848 B$etHeti 8mkmr 
847 BtcifWttc TfchfUi 



793 
796 
797 
799 
774 
799 
794 
919 
921 
923 
932 



— - - - - 
Aktmn 



INDUSTRIAL PROOUCTIOM 
ANOMlilTiO 

844 AuWff90b8$ ^in$ff 
884 LhhO0nphic Prki4tt 



274 UMtn 



288 Nuntfy School Totehor 
227 ^o8o$ Offlctt 



313 
317 
322 



TATION 

982 Air Tfoifie Contfotttt 



mlaho 



^ * ^* — * — 

UOtOnOOrWfinmfm^nnm OtOmt^mi 

Suf¥oyor 

OOMMUMfCATIOM. OEtlON. 
AND KRFOHMNQ Aim 



812 Aetor/Aetrom 

818 Ai diimct 

828 CbtffVfiiifdi/ Aftitt 

832 Omietr 

838 F^iiooDmlmtr 

842 ^omi Dmtgntr/FMi^ 

882 inwriot OtttgnotA^ocotwtot 

884 in 



877 mto ^ o^mfiiii L Utk Todmickn 



^tt/Tinnoiotot 

n 



393 BmOitm 

379 fntkOHm 



997 maki^nA^ 
974 
977 
391 

894 9o8io 
892 Toctmieoi 



AORICULTUM AND OOMCRVATIOM 

914 AnMKmpor 

918 ConwMtfdti f^ithot 

9i1 Crop mid FfuHOfomr 

922 DotrymdiJmMckFonmr 

929 H9iondQmml¥ordm 

932 nimm 

938 

938 Hbfwo TVmBKwmott 

948 Nurwtry t^^Ofi^r/kMndKOfior 

949 Pouitfy 9ondhtr 



Othor (tpodfy on bock of 



ToioHoion Aiotounoor 
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iNTKOOUCTION 



During «aclvyMr tine* 1970, th* ll«gloM|^Occup«tloiMl ProgrM, 0«Mf 
of Occult l9«it Iff ducat Ion of th« Vtntura CoiAity Sup«rlnt«n4«nt of School* ^. 
Office ha* odarnlstrotodfo f IftMn-ltw Corocr Planning Invantory to sacondai:y 
studants. Tl^ annual Invantory ad«lnl«tratlon procass Is coMplatad with' tha' 
cooparatlon>f local district and cchoel parscnpal, tho Ventura County C owu- 
nity MllagK DIftrlct, and tha Vantura County Rcg.lonal Educational Oata Procass- 
Ing tmnXvil ^ 

Tha original purpbsa for adMliHitarlng tha Invantory (of ton rafarrad to 
as "tha Quastlonnalra") «ias to obtalp stiidant Iniirast data to ba ut I Iliad for 
vocational tralaing program planning and program racru|tawnt. It Msvspacif I- 
cally daslgnad to doiRply with 4ha California Stata Qapajtmant of Education's 
loe^ district plan for vocatlonarcdticatlon aQulrCiiQMlis^* Th^ data obtalnad 
fra« tha annual Invaptory adsilnlstratlon procass dlra6i|ly ralata to tha Poptr 
^tjon Naads Analysis, Studant Racrultnant, and Vocatlonal>gu.ldanea functions 
of that plan. Now aftar f Iva yaars of dayalopMpt and hMpjwantatlon, tha 



studant data ara conputar procAssad so that studants utlllia tha InfoMtton 
to assist tha* In aaklng aaanlngful caraar daclslons. * 



/ - ^ . . 

Conputar processing of tha Zmrmvr Planning invantory provldas a nunbar 
/ of diffarant reports which can also ba usad for nany othar purposes. The 
/ utilisation of these reports pertelns to such activities as: 

'''' » 

1. Local district and/or regional progran fanning. 

2. Artlculat^ plannfng between e local district and other 
educational entitles. ' 

3. Identification of Stu#nts with £rcc!al Interest or needs. 

k. Provldlng/sijients with e stlmuluk^o explor^verlous career options. 

S. Identification of students who have an expressed Interest In 
e pertlculer occupation. ^ 

Those cowputer reports Include Individual student profiles, school reports, 
and statistical reports. The other components of the system Include the Career 
Planning inventory (the cover of this report), Occupetlonel Profiles, and Occu- 
pational Irlefs. The complete system Is trensportable to other geogrephic ereas 
.outside of Ventura Countyv During the I974-7S schooj yeer there were over 
75*000 Caraar Planning Profiles admlnlttcrrd In f tvo other counties. For specific 
price amd pro c edure 1 Ir.fomatlcn, please contact the Director of the Ventura County 
Regional Educational Date Processing Center, County Office Building, Ventura, 
Callfomie 93001 ^ 

Tha fiaxt saetlofit of thls^publ Icatlon contain a data! lad axplanatlon for 
aach of tha various cosiponant parts of tha systasi. 
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/ CAREER PUNNIN6 INVENTORY * 

' ' ' ' , ■ . \ 

Tlw original quastionnaira was davalopad by tha San Oiago County Schools 
Offlca In 1968 and m«s ralaasad for usa by othar aducatlonal agancl^ In 1969. 
, TRIt IKktrunant mis first usad by tha Vantura County Supartntandant of Schools 
Offlca In 1970, and It has baan tubsaquantly ravlsad and usad In aaek succaading 

y—r. c ^ - ■ ^ 

Tha Caraar Planning invantory (covar of this publication) Is daslgnad for 
adalnlstratlon. by classrooiR taachars or counsalors In 45 mlwitas^r lass. With 
ona proctar for aach 35 studahts. It can ba admlnlstratad'ln Ifr^ griHps. Each 
^parson adnlnUtai^ig tha quastionnaira U glvan writtan Instnictlens for Its 
Mlnlstratlj>n. ^ ' . • / ^, , 

Tha four-pa«a Caraar Planning Invantory consists |of 15 Itams, "A*.* thrqMgh 
**0,". aach lt«tt raqulras f rom opa to fiva rasponses by the student. Tha students , 
ttsai spaelal pencils to Mark their responses on a separate answer card. Th# data " 
fron tha co«pletad Inventories are then analyied by computer In the> Ventura 
. County Schools Regional Data frocassljig Center". 

The results of Quwtlons "A," "B," "C," ••O," "E," "F," "G," •'N,- "K." "L," 
and "0" are covered In the Student Career Planning Profile (Illustration I and 2) 
Tha results of Questions "B," "O," "FV ••H," ••|." "J/'^'K^ "L," »H," and 
*V* are reported In the School Summary Reports and tha County Summary Haports 
JUl lustration 3 and M* *' 



STUDENT CAREER PLANNING PROFILE 



% 

Tha Student Career Planning Profile (Illustration 2 and 3) summarizes each 
individual student's educational and*^arear plans. 

In addition to summarizing the student's educational and career plan», new 
information is prov^lded for students by comparing interests. Job characteristics, 
\mvA educational plans chosen by each student with the iqteres^ areas. Job charec- 
^teristics and requirements, and educational requirements usually associated with 
each of 316 different occupations. The job characteristics and requirements 
(Including educational requirements) usually associated with the occupations' 
listed were Identified In an article which appeared irt the U.S. DepartmaiVt of 
Labor's Occupational Outlook Quarterly . Volume 15, Number <!, winter 

^Illustration I shows which questions on the first three pages (Questions "A" 
through "N") of the Educational and Career Planning Questionnaire produce the 
verlous responses recorded on the SCtident Career Planning Profile. 



STUOCHT CARCEK PLANNING PROFILE 
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Illustration 2 shcmrs that (Question ''0*' on the fourth pag^ of the Educational 
and Career Panning Questionnaire produces the stiidents first and second occupa* 
ttohal choices. 

In parentheses to the rigfjt of the present occupational choices are a^lettef 
and tm nmsbers. The letter indicates whether or not a studenti^s post high school, 
training plans (Question ''(fO .are consistent with the amount of training necessary 
to enter the specified occupation. 'T' means ''yes/* the student's post high schpol 
training plans are consistent while ''N*' means ''no/' the student Is planning to 
obtain either more or less education than Is requ|fed for th0 ifWMpatlon. The 
^flrst number Indicates how many of the two Interest areas -(QiiMflbn selected 
are inclOded In the occupation and the second number (aftei^the^eclmal) Indicates 
hoiw many of the five Job characteristics and requirements (Qbettldn "6") selected 
are usually associated with the occupation. A plus afteV the numbers Indi- 
cates that the occupational outlook Is favoriA>le* A mlnu^ (-^ Indicates that ^ 
* the occupatlinaT outlook Is hot favorable end that there may be I Irfl ted ^employ- * 
ment opportunities. If there are no pluses or minuses,' the opportunities for employ- 
ment In that occupatlqi^are tn the avoriige range. 

Illustrations I and 2 also show. In the lower i^lght hand corner of the Student 
Career Planning Profile^ a box with the h<:3^lng OTHER OCCUPATIONS YOU MAY WISH TO ; 
EXPLORE. The box contains up to ten occupations whicll can be eiiW^ with the amount 
of education the student plans to obtain. Each occupation contaLnsone or both of 
the Interest areas selected by the student and at least three of the five Job * 
characteristics selected by the student. The numbers and any pluses or minuses 
thet appear In parentheses to the right of the occupations listed can be Inter- 
preted In the -same way as those to the right of the student's present^cupatlona) 
choices. 4^ . V j^. 

The occupations listed In this section of the Profile are rankedM[n priority 
order, first according to the number of Interest area mktches (first drgU), sec- 
ondly according to the number of Job characteristics and requirement matches- 
(second digit), and finally In order of employment potential; • \ ^ 

If the student's choices result In no occupational matches, thfs Is noted 
In the box In the lower right hand corner of the Student Career Planning Profile. 
If the student selects less than five Job-^characterlstlcs (Question. "6*0 • jhls Is 
ted In the box In the lower left hand corner of the Studj^wit Career Planning ^ 
lie. Tf any of the occuoat Ions listed In Me lower right hand corner of the 
t Career Planning Profile usually requiri more than four years of college, 
re marked with an asterisk and an explanation Is matfe In the box In the left 
corner portion of the Student Career iMannIng Profile. k 

IT SHOULD BE REMEMBERED THAT THE CAREER PLANNING INVENTORY IS NOT TO Ml^^ 
SIDERED AS A PREDICTIVE INSTRUMENT. THE LIST OF "OTHER OCCUPATIONS YOU MArlriSH 
TO EXPLORP'^ IS ONLY A PARTIAL LIST OF SOME OCCUPATIONS THAT ARE CONSISTENT WITH 
THE INTERESTS, EDUCATIONAL PLANS AND JOB CHARACTERISTICS WHICH A STUDENT SELECTS 
ON THE CAREER PLANNING INVENTORY. 
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•. THESETyPESOF MORnTOSTHE ^ HY PRESENT COURSE OF STUDY 
C. ' - A. ' ' 

HO of the MIowinitypM of work which ve of mlf The fotbrinfcourjcs of study »i offend in 



, intertrttoiwiithistiinorc 



f 

hy'future^s 

H. 

* iii]^dupoflfacul,hivenow,fliy 
' phnvfor the future tfi: 



p COUfeELlNG ASSISTJWCE 



« Pli»notc;yoiir need at this time! 
for fidp, with edufitiohal in&carie^ 



' DESIRABLE JOB 
*■ CHARACTERISTICS 

lwouldiil(Ciurcerwiththe 
fdlowini job durKteri^tics; ' 

• ^circle FIVE of thote you would 
■ tike^ 



M iitHT TO > m mmi « mum. 




nmi hl(h xhooif. My pmeM cotine of study is: 



Wf STRONGEST APTITUDES 



I of my strotfst aptitudes or talciMs ye: 
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T 
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[j o-nciNC (If own - 
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CI pONlltttl 
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Milt MUkflUM if k*iioJ o( W 



try wyHTflm Tjyi{it*<f>i ^ 
Stem MSI* / ill<<^)' 



r f 

DTHCII CDMktm YOU^r WHH TO IICl'M 

; — ^ 



0 

q 

0 
0 
0 
0 
0 

1 

i 

0 

If 

0 
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OCCUPATIONAL PROFILE ^ ^ 

( Prof I Us have b—n developiMl for oach 125 different ^cupetlont. Each 
occupational profile cpntalns a'brlef description of the occupation, the 
training usually required for entry Into the occupation, and^ the employment 
prospects. Including/the Bureau of Labor Statistics estimates of the nation- 
wide employment In 1972 and the average annual nation-wide Job openings to 
1980. : Local employment estimates are provided when available. 

The 0ccupatl6nar Profile also contains the ten'>lhterest areas, nine ;aptl- 
tudes, and 26 Job characteristics and requirements listed In Questions "C;" 
"E," and "G," respectively, of t1ie Career Planning Inventory. A brtef defi- 
nition of each Item' Is Included. The Interest areas, aptitudes, and Job' 
characteristics and requirements usually assoctated with the occuMtlon l^re 
clearly Indicated. Additionally, five related careers are also listed. 



\ -•"^L SUNNARV REPORTS - . 

Thf School Summary Reports are derived from student responses to the 
Career PI jinn I ng Inyentory. The computer Is programmed to prepare 21 different 
types of reports' conH> I led from the student responses. Illustration 3 Is ah 
example of one type of report. The title block of each report contains^ the 
s^tudentF grade level, the letter of the question, and the question. response 
number. The report title l^^ra-phrased ffom the question on which It Is based. 

The'body of each report contains an alphabetical listing of each student's 
name who respond^ to that particular question by selecting the Indicated 
response. A statistical summitry Is printed by the computer In the lower left 
hand corner of each report. It Indicates the.,tota I number of students who 
took the questionnaire, the number of students vrtio selected the specified- ^ 
response and a percentage factor. ^ . IPI 





SCHOOL SUMHAKY REPORTS 



This Is •*llJt of the various reporf titles, the question letter designated 

end the response nvmbersi . ~- 

Suwnary Report Title . Question end Response 

. ^ ■ , - 

K Students Doubtful of Their tour se of Study B-3 ' ' 
2. Studeffts Who Feel They Are In t^e Wrong Course of Study 
3*. Students Uncertain or Very Uncertain of Th«lr Interests ' 

Students Uncertain or, Very Uncertain of Their Aptitudes] 
5 Students Who Plan to go to Work^ After High School with' no 
^ Further Education - , V ^ 

6. Students Who Plan to Enter <*| I Utary Service ... H-2. 
?*7, Students Who Plan to Ei^ter an Apprenticeship Progfi|n {also 

matched with their first an^ second choice of an occupation) H-3 < 

8. Stijdents Who Plan to go to a Trade or Business School H-<i 

9<« Students Who If Ian to Conkplete a Community College Program H-5 

10. V Students Who Plan to attend a Tour Year College/University 

(also matched with type of college plan, estimate of < * a 

-grades and where available cummulatlve CPA)' 7, • 8 

11. Stiidents lndj([cattng They May Not Graduate l-l 

12. Students Wishing to Talk to a Counselor about High School v 
Education -» J-l ( 

13. Students Wishing to T&lk ($o a Counselor about Post High. 

School Technical Training •f'^ 
III. Students Wishing to Talk to a Counselor about Four Year 
College Entrrnce Requirements a 

15. Students Wishing to' Talk to a Counselor about Scholarship 

or other Financial Aids (matched with their future plans) J«-H 

16. Students Ne(ping C'r;slderable'Help In Careei^ Planning L-l 

17. Students Needing Additional Help in Career RlanK|ng L-2 

18. Students Indicating Physical Handicaps M-l 

19. Students (listed by sex) Iritllcating their first and 

Second Choice of a Particular Occupation 111-9*9 

20. Students Who Indicated an Occupational Choice Other Than 

the Ones Listed 998 

21. Students Who Are Undecided as to an Occupational Choice 999 

A brief study of the Career Planning Inventory will reveal the relatlbn- 
shlp of these titles and responses to the actual question listed In the 
Questionnaire. 



IPCH. SCHOOL 
OUESTtONNAIRE RES^lTS 




ILLUS. 3 ,,V' • 
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CPUNTT SUHHAHY KEfORTS . 

.«■■/■■ ■ '. • ■ • » 

*' ' 

Estmtialiy, th« County Summary Raports ar« eompuUr printed ttatistie*! 
r«vf M of aach of tha school rapolrw. Tha tltla tleck eentatna tha.sama 
basic Infonnatlon as tha School Raports. Tha' laft hai)d«eel.iiMn of ^a raport - 
idanciftadjha district and tha nana of each school «#lth In -that district. 
Tha naxt thrao poluMit list tha numbar of studfnts whousalactad tha particular 
V quastlon raisponsa (ndleatad, tha total nusibar of studants. Mho took tha quas- * 
tionnai^ta and a pareantaga factor. 

Tha bojttOM Una of aadi rapOrt Indlcataa tha County totals for aach column. 
It is posjpibla to obtain frtim-thasa raports data partainingr to a particular ' 
school' or a distrfc^^d eompara thafa r^ults to tha ' County parcantaga fact|rs-; 

' Tharo iconb additlondl rmpM prapairad in tha County foniia^but not* ; 
)raportad aft*isaparata }im In tha School Suanary Reports. This >apoirt is .j^^ 
basad on Qyastron "N" and yartains to tha student's wllf ingnaas to' be bussed ^ 
to a site other than hts school in order to receive occupetional training. 
I, The reaponia to this queitlon is utilized in the School Report titled "Students* 
Who Indicated An Oecupitlenal Choice Under the Columi Heading 'Bus'." 
(Illustration a 

; SPECIAL REPORTS . V. 

BftcauM of the eraatlvi dMlgn of the eoOputir proslram utilizod by this 
systM, thort oro oth«r typof of reports or stftyldbs which may bo obtained by 
special requesU * In addition* to address lebelsy perhaps the most^ useful report; 
Kyam is the "Specfal Trwt Selector." 

c 

By specifying the, appropriate Mric traits (Quastteft O and the Job 
characteristics (QMastion 6) it is possible to Identify students which natch 
the requirements of a partl^lar Job or -training program. This report Is 
particularly valuable for recruiting student Into new or unusual programs.. • 
Utilizing a rapo^ of this nature, situations »uch as selecting a limited 
number of students for Job opportueltles hr field trips can be resolved by 
, school officials. 
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VEKTUIIA COUHTY SUMMARY 
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USB Of INI f YSTIN/ 

laeh t tu J u t In V«ntur« County mHo oMplotos iT^rotr f lanning ^nvontery 
roeolvM • Studont Caroor Planning #inofil« (lllintratlom 3 and %>, an 
Occupational Proflla on aach of hit tMoCpraaant occupational cholcaa IQuaatlon 
"0"). and a colar lattar axplalning hew Hi^ Intarprat tha ancldbad Mt^rlali. i 

In tha eovar lattar, tha itiidant U aneouilMod to coapara hit cfwica of 
Interatta. aptltudaa, training and Joh charaeurlatica and raqulraaMiu • 
•uanarlsad on tha Studant Caraar Planning Proflla (llluatratioot I and 2) 
'with tha Intaraatf, aptltudaa, training and Job charactarlitlcs umally 
aaaoclatad with aach of hia two occupational cholcaa. Tho approprlata occu- 
pational profllaa ara Ihcludod with tha.covar lattar and tha Studant Xaraar 
Planning Proflla. ^ \ 

% %1 iitlllilM tha School Suaaary Rap^j^^nd tha Sttgant Profllaa, 
tha OceupaftlonaPBounaalor can Idantify groupa of atudflU kdio haya co 



Intaraatf or alallar naadi. 'nfe14#rocaaf facllltatat tMll or larga group 
oounaallng. Tha Individual atuWita wttk particular occupational counaaling 
naada cah alto ba Idantlflad. 

• * 

Tha Occupational Intaraat Raporti eontalnad In tha School SuMry 
Raporu facllltata Mtching atudant Intaraat with such actlvltlai aa caraar 
days or ipoclal spaahara. ThdM aaM raporti hava baan utilliad by work 
BKparlanca coordlmtora to aid In tha aalactlon of potantlal studant Job^ 
eandldataa whan ipaelflc r^quaata froa coaaunlty m9\vt%x% racalvad. 

Tha vocational aducatlon taachar'can al|o uio tha School Aaporti to 
Idantify thosa atudants who hava a high Intaraat In tha pactlcular occupa- 
tion hit prograa la daalgnad to«arva. Thia faatura anablaa tha taachar to 
meruit tha Idantlflad atudanta and tipraby build tha anrollaant In hit 
prograt. 

• 

Tha County Suaaary Mportt, raflactln«.both nuMrclal totalt and 
parcantlgaa by tchool and by dittrlct, ara banaflclal toolt for tha 
voctClaiMl aducatlon plannar. With dkata raportt, ha can quickly attatt 
tha mater of potantlal ttudantt ayallabla for any .prograa tdir^Bl^lt- althar 
pratantly oparatlonal or any ba In tha Initial planning ttagat. 
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Appendix E 



Project Developed Feedback Forms 

* 1) Parent Feedback 

2) Teacher Feedback 

3) Student Feedback 
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PARENT FEEDBACK 
Work Sampling for Handicapped Students 

How effective do you tliink this program was< in relation to: 

a. Your child's positive view of himself^^^rself ? 
I I very effective I 1 somewhat effective 

, CZD slightly' effective L_J ineffective dldon't know 
/ 

b. Your child/ s awareness of his/her actual abilities? 

very efltfective ^ sOTiewhat effective ^ 

dD slightly effective [ZH ineffective LJ don • tOknow 

c. Your child's awareness of different possible work areas 
in which he/she can be successfully involved? 

I I very effective l_J somewhat "ef f ective 

slightly effective ineffective don't know 

d. Making the possibility of meaningful work more a reality 
for your child^ 

\ i very effective . I | somewhat effective 

□□slightly effective' CZ3 ineffective L I don't know 

|How effective does ^ur^ child think this program was? 
I I very effective " I i somewhat effective 
□ slightly effective dJ infective [Z] don't know 

How informative was the initial program orientation for you? 
F I very informative 1 I somewhat informative 

I I slightly informative | | not informative I i didn't attend 

How informative \^s the conference discussing the results of the 

evalua^tion? 

I 1 very informaitive L-J somewhat informative 

CHj slightly | 1 not informative 1 ) didn't attend ^ 

Observations and comments (We would welcome any suggestions /or 
improving the program^ assuming that it will be possible to con- 
tinue next year . ) 

125 
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TEACHER FEEDBACK 



Work Sampling for Handicapped Students 

Please coniment on the following areas of the project 
1. Selection of students for Sampling - 



2. Scheduling of students for Sampling - 



3. In-service orientation (Marir 5\ - 

4. HOP & County Hospital facilities - 



5. In-service staffing - 



6* Written Reports of results - 



.1.. 



?• Debriefing of si?udents - 

108 
(over) 



Parent conferences - 



Vocational Technicians 



Student benefits of^ program 

f 
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STUDENT FEEDBACK 



Now that you have finished the work sampling and seen the • 
results, we wpuld like to know what you thought of the pro- 
graiB. Please tell us honestly Mow you feel about,; it, and if 
you have any sug^stfions as to how it could be improved, in- 
clude then, under **dQmments . " Thank you for your time and 
patiehcQ. if we are able to/ continue next year, 'please come 
by and see us. We*d like to know how you're doing. 

, . C 
1. What did the work sampling tell you about, yourself that 
you didn't already know? 



2. What did you like and/or dislike about the work sampling? 



3. Is there a better yay to schedule the sampling? 'if so, 
choose one of the following, or give ^us yovir' ideas: 

a) On^'^i/e^, four hours per day 

b) Two weeks, two hours per day 

c) Four weeks, « one period per day 

d) After sc^hool - 
. e) Othet 



4. How d6 you plM to use what you have learned about yourself? 



5. How could we improve the work sampling? 



6. How else could we have been of help to you? 

7. ConShents: (use the back if you need more space) 
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Appendix F 



Sample Copy of ROP Evaluation Report 



I. 



Ill 



ERIC 



129 



9 



CAREER EVALUATION PWjSot 
WEEKLY OBSERVATION RECORO 



Carof D: 



Did the client show the foil owing behavior durinti %hte week? 



Yes No 



•4 



JL 
X * 



X 



X 



1. Attendance * ■ ' 

2. Punctuality 

3. Properly groomed and clean 

4. Clear communication of needs and 

responses 

5. Free of irritating mannerisms i 

^ 6. Free of li^rsppwpriatc bsJisvtofs 

jc_ 7. C(Mnplaints of seir-inadequacies 

JL 8. Complaints of illness or disl^lity 

X 9. Complaints about co-workers 

10. Adequate work energy 

11. Interacted with co-workers on 

breaks 

12. Comfortable with supervision 




nts: 



Yes No 




_x, 

X 

JL 

X 

JL 

X 

T 
"T 
T 



1. Ability to follow oral instructions ^ 

2. Ability to follow written instruc- Needs heiijp 
tions • 

. .3 . . . Abi.l 1 tj^ to., f ql 1 ow demon§tr«ite«l. . 
^nstriictibhs' ' 

4. Steadinass of work 

5. Improvement of spesd In repetitidiv 

6. Improvement of quality in, repetition 

7. Efficient organization of tools and 
supplies 

8. Consistently high productivity level 

9. Accepts unpleasant tasks 

10. Ignores' distractions 

11. Requires only ordinary supervisory time 

12. Self-starter ^ 



■4 « 



Evaluator 'Date ^" 



30-76: 



a 



* v 

wlien math -is invdlved. 




Form 3 
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Client 



Date. 



3-30-76 ' 



Evaluatbr 



Carol Dlnneen 



"Tesl^ Admlnis tered 



Results 



SRA Reeding Index - Handled material througli the sentence comprehension level. 
With nq problem. Missed the proficiency level for paragraph compreheijsion by 
; two points. . 

SRA Arithmetic Index - Handled additioh, subtraction, multiplication and division 
of whole numbers with no problem. Unable to do fractions, decimals or percentages 

California Occupational Preference System - High interest arefs were professional 
axOi skilled art. Skilled technology was also above average but considerably below 
the rating for art. 



m 

Work Sainpleg. Administered 

Name of sample 
Visual Pursuit 
Rester Mechanical Aptitude 
, Mesllck Mechanical 'Comprehension 
Engine Service 

Shipping and freight Handling 
Order Picking H 
->dding Machine 
Mail Sorting 
Medical Services 
Crawford Small Tools Dexterity - Pins 25% Screws 40Z 
Bennett Hand Tool Dexterity - 25% 

Upper Extremity Range of Motion - 85% ^ 

Size Discrimination - assembly 33Z disassembly 65% 

Simulated Assembly - 35% 

Eye-hand-foot Coordination - 80% 

Drafting - -- -- -- -- -- 

Small Tools - assembly 40% disassembly 1% 
Numerical Sorting - 6% • • 

Independent Problem Solving -' 87% 
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Results 



v 



(3-highest 
Time 

3 

2 

2 

3 

3 

3 

2 

1 

2 



: .-lowest) 
Quality 

3 

1 
3 

1 

2 f 
2 
3 



scores varied, but were generally in the average to above average 
rUnge for both t;tine and quality; There does not appear to be any particular 
pattern in the tasks which she dropped down. ^ 

listened carefblly to directions and was generally able to proceed 
with out further help. The exceptions to this were on tasks where a number of 
steps were involved. She did ' need \ verbal explanation of written material if 
math was involved. was able to read and work from diagrams. 5^4^ 

Generally 9 work pace was steady and. on the fast side. It slowed 

down on tasks where close attention to detail or written material was involved. 
Although her tested dexterity was below average»'in practical application it 
^ proved t6 be more than adequate. . ' demon^trate^aboye average concenti^a*' 
tion and a high tplerance for frustration. Wblcte/^'^ . was able to concentrate . 
on her own work, she^^was also observant of what went on around her. Because 

of this she needed lonly a minimal explanation on s^vei^al of the work. samples. 

/ . 

approach^ to tasks was organized and she knew how to break tasks 
down into separate steps. She tended to stick closely to demonstrated methods 
rather than JQodify them to any gre^0te-*4^ree . 




Employability iVssets: ^ * ' 

' '. •• * 

1) Steady, 'fairly rapid work pace 

2) Good concentration 

3) Ability to organize her work ^ 

4) Ability tq follow directions 

- Present Limitations: 
1} Majth skills somewhat law ^ 

2) Quality of work drops when close attention to numbers or detail is 
required. ^' ^ — 

. . .. .... ... . '.. _ ' • ^ 

Conpients 

,)> ■ 

. - was a willing worker and appeared to take the evaluation seriously. 



■.■^.!,> 
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.. • \ * March 30, 1976 

! S(ME TENTATIVE OCCUPATIONAL GOALS 

- -"^ i 

Airbrush Artist 970.281 ^ 
Art Lay-Oat Man (print. & pub.) 141.081 
. Cartoonist 141.081 ^ 
Coimerclal Designer 142.081 
Copy Camera NOperator 97S.381 
Cosmetologist 332.271 
Darkroom TechniciaEn. 976.381 j 

Decorator (any ind.) I 298.381 v . 

Display Artist 142.081 
Floral Designer 142.081 
FumJiture Diesigner ^42.081 

Horse ^Breeder 413.181 - ^ ^ 

Horse Trainer 153.'228 ^ ' ' 

Paste-Dp Man 979.381 

SampleHaker (Jewelry) 142.381^ * 
Silk Screener 979 . 381 : . 
Veterinary-Hospital Attendant 356.874 
Wild-Animal Trainer 159.228 

. • • " ■ . ^ * ■ " - : 

The above occupations are consistent primarily with tested interests • 

and secondarily with her aptitudes. Her tx/o main interests were 'art and working 
with animals. Unfortunateljj^e do not have work samples that test these aptitudes 
directly. ^^^Ib^ 

, During the time ^ spentS^the Career Center, she talked prlniarily, about 
entering the art field in some capSlfey. Most occupations that she was looking 
at require at least four years of con.ege. There is a two year program in applied 
art at Moorpark College that she might wish to consider. This would train her for 
some entry level Jobs in the art field. 

' If . ' " chooses to go the other way and follow up her interest in animals > 
Moor c^rk, again, has a course in wild animal training. We talked briefly about 
this and horsePbreeding and training. She also reviewed some information on 
latter. I 

• : might want to consider both the R.O.P. classes in floral design and | 
retail merchandising. Both of these relate to her artlstflc interes^:^.' 



mt 



The following is a list of Worker Trait Groups consistent with tested 
aptitudes on work samples: 

•380 Set-up machine operating 
• 381-.281 Craftsmanship and related, work 
. . .368 Information gathering, dispensing, verifying and related work 
.488-. 388 Computing and related recotding 
.588-. 688 Routine checking and recording > , 
.684-. 487 Sorting, inspecting, measuring and .related work 

^ ^ 133 
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•782 Operating controlling^ 
•878 .Child and adult care 
•883 Driving operating 
•884 Hanlpulatlng 



V 




Carol Dlnneen 
Occupational Counselor 
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Sample Copy. of HSA Evaluation Report 
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L HOSPiTAL VEMTUHA CO'JN 
ViOlu; cVALUATXON STAFFING HEPOtlT' 



C.1 iii-At. 



3/18/76 



Cri" -^fiolrkr Siini High School 



Evijluhtor 



Boga j/C ardorii 



i-tr:cnrleri i\o porait' core Itcraodlato oarvicc delivery to the client. A/ 
cc..:-;.\2h3iislvo x/orjtc evdluation.r^ort v;ill ba forthcoming, . • ' ^ 



, ?rir-3ry Vccotlonol Assets: 

!• Punctual and dependable. 

2. Abla to follow oral & dempnstrated in- 
structions. . 

3. Quality conscious worker. 

4. St'>ady v:orJc|pace» 

^. Acc'^pts unpleasant tasks. 
6. !:o distraction^ (?) 

P;.*is3?y Vocotlojial Liraltotlono: 

1. Impaired hearing.'. 

2,. Difficulty working with nuzabers & 

• alphabet. ' ^ ' 

3. No work history. • . 



WAIS r V P 

ITRAT. Read. 
ABLE Spell* 
Arlth* 



FS 



(Not Given) 

Presont Djbo, PdSple, Thingo level (D!^) 

P" &S Copying , , |' 

P— 8^ Taking instructions - helping 
T— 4^ . Mcinipulatinq 

Tested gross motor dexterity in the 20th 
percentile (belovz-average) . 

Tested fine finger dexterity in the 51st ^ ' 
percenti'le (average). 



?rlr:ary Intersoto: ^usin^ss, esthetic^, 

nschanics, interpersonal^* 

to;3dinto 

1. Voca-rxonal counseling. , 

2. ' Ravtedical acadeaic course. 

3. Work study program. ' . 



Ciisnt SGOction to Propossd Plnn: 



1. Occupations In the Benchwork are?.;. 

a^ Solderer-asssmbler, D.O.T. 706.884* 
b) Small Parts Assembler^ D.O.T. 706.834. 

2. Occupatiphs from the Service area:** 

a) *Truck ^river, D.O.T. 905-863: ■ 

b) AutD Mechanic -helper, D.O.T. 620. SS4. 



7 



Evaluator 





Evaluation !>upervlsor 



ERIC 
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CAREER EVALUAnON PROGRAM 
HEEKLY OBSEf^ATION RECORD 



Evaluato r Dlnneen 



Did the client shiom the follmdnq behavior durinq the week? 

Yet No Comnentt: 

1. Attendance « 

X 2. Punctuality 

X -i« 3. Properly groomed and clean 

X 4. Clear connunl cation of needs and 

responses 

X -1. 5. Ipee of Irritating Mannerisms 

X 6. Tree of tmpprdpHate behaviors 

X 7. Conplalnts of self-lnadeqMcles 

X Coivl«1n$s of lllriess or disability 

JL ^* CoMplalnts about co twdtifs 

X ^0. Adequate work energy 

X 11 • Interacted with co-worksl| on 

ibreaks f 
X 12. Comfortable with supervision , 



Yet No 

JL — 1. Ability to follow oral Instructions 

X _ 2. Ability to follow written Instruc- Needs help when 
tlons 

X 3. Ability to follow demonstrated 

Instructions n 
X Steadiness of work ^ 

X 5. Improvement of spsed In repetition 

T 6. Improvement of quality' In repetition 

X 7. Efficient organization of tools and 

stttplles ' , 

X 8. Ciisistently high productivity level 

T 12*9. Aceeptt jmpleasant tasks / 

"T 10. IgnoiSn distractions 

T 11. Requires only ordinary supervisory time 
T -~12. Self-starter 
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WORK EVALUATION SUllUl» 



Client 



Date 



3-30-76 



Bvaluator. 



Caro: 



1%± 



nneen 



Teata Admlnlatered 



Reaulta 



srA Readlnft Index - Han«led laaterlal through the aentence comprehena ion level. 
Sui^pwbl^m MlaaJTthe proficiency level for paragraph comprehension by 
tvo pointa. • , 

SRA Arlthaietic Index - Hanjfled addition, aubtraction, multiplication and diviaion 
of i.SSu^ier. w"h no problem. Unable to do fractiona. decimala or percentagea 

California Occupational PMfere^ce Syatem - High Interest areaa P"f~«^?»?^ 
and skilled a^lT Skilled technology war alao above average but conalderably below 
the rating for art. 

\ • ^ 



Bqf of sample 

Visual Pursuit 
Rester Mechanical Aptitude 
Mealick Mechanical Comprehension 
Engine Service 

Shipping and Freight Handling 
Order Picking % 
Adding Machine 
Mail Sorting"* ' 
MedicaAi Services 
Crawford Small Tools Dexterity - Pins 25% Screws 40Z 
Bennett Hand Tool Dexterity - 25Z 
Uppea Extremity Range of Motion - 85X • 
Size Dlacrlmlnation - assembly 33Z disassembly 65Z 
Simulated Asaembly - 35Z 
Eye-hand-foot Coordination - 80Z 

Drafting - - - " " ~ ^ " ~ 7* " 
Siall Tools - asaembly 40Z disaasembly IZ 
Numerical Sorting - 6X 
Independent Problem Solving - 87Z 



Results 
(3-highest I -lowest) 



Time 

3 
2 
2 
3 
3 
3 
2 
1 
2 



Quality 

1 

3 
2 
1. 

2 > 

2 

3 
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OVERALL PERFORMAMCE 



scores varied, but were generally In the average to above average 
range for both tine and quality. There does not appear to be any particular 
pattern In the tasks which she dropped dovn« 

listened carefully to directions and was generally able to proceed 
with out further help. The exceptions to this were on tasks where a number of 
steps were Involved. She did need a verbal explanation of written material If 
math was Involved. was able to read and work from diagrams. 

Generally f work pace was steady and on the fast side. It flowed 

down on tasks where close attention to detail or written material was Involved. 
Although her tested dexterity was below average, In practical application It 
proved to be more than adequate. demonstrated above average concentra- 

tion and a high tolerance for frustration. While was able to concentrate 

on her own work, she was also observant of what went on around her. Because 
of this she needed only a minimal explanation on several of the work samples. 

approacinto tasks was organized and she knew how to break tasks 
down Into separate steps. She tended to st^ck closely to demonstrated methods 
rather than modify them to any great degree. 



Employablllty Assets: ^ 

/ 

1) Steady, fairly rapid work pace 

2) Good concentration 

3) Ability to organlzejuer work 

4) Ability to follow directions . ' 



Present Limitations: 

1) Math skills somewhat low 

2) Quality of work drops when close attention to numbers or detail Is 
required. 



Comments 

was a willing worker and appeared to take the evaluation seriously. 



0 



i:s5i 



March 30, 1976 



SOME TENTATIVE OCCUPATIONAL GOALS 

Airbrush Artist 970.281 
Art Lay-Out Man (priat.& pub.) 141.081 
Cartoonist 141 . 081 
Comer clal Designer 142.081 
Copy Camera Operator 979.381 
Cosmetologist 332 . 271 
Darkroom Technician . 976.381 
Decorator (any ind.) I 298.381 
Display Artist 142.081 
Flpral Designer 142.081 
Furniture Designer ^42.081 
Horse Breedeir 413.181 
Horse Trainer 153.229 
Paste-Dp Man 979.381 
Sample Maker (Jewelry) 142.381 
Silk Screener 979.381 
Veterinary-Hospital Attendant 356.874 
WUd^Animal Trainer 159.228 



The above occupations are consistent primarily with tested interei^ts 

and secondarily with her aptitudes. Her two main interests were art and working ^ 
with animals^i, Unfortunately we do not have work samples that test these aptitudes 
directly. 

During the time spent in the Career Center, she talked primarily about 

entering the art field in seme capacity. Most occupations tbat she was looking 
at require at least four years of college* There is a two year program in applied 
nrt at Moorpark College that she might wish to consider. This would train her for 
some entry level Jobs in the art field. 

If chooses to go this other way and follow up her Interest in animals, 

Moorpark, again, has a course in wild animal training. Wf talked briefly about 
this and horse breeding and training. She also rev^wed some information on the 
latter. 

might want to consider both the R.O.P. classes la floral design and, 
retail merchanditflng. Both of these relate to her artistic Inte^stk. 

The following is a list of Worker Trait Groups consistent with tested 
aptitudes on work samples: 

.380 Set*up machine operating 

.381-. 281 Craftsmanship and related work 

.368 Information gathering, dispensing, verifying and related work 

.488^.388 Computing and related recording « 

.588-. 688 Routine checking and recording 

.684^.487 Sorting, inspecting, measuring and related work 
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•782 Operating controlling 

•878 Child and adult care 

• 883 Drilling operating 

•884 Manipulating 



1^ 



Carol Dlnneen 
Occupational Counaelor 



> 



Appendix H 



Regional Occupational Program Brochure 
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THE 

regional 
Occupational 
Program (R.o.p.)-- 

• cooperative effort of the Ventura County 
Superintendent of Schools Office, the various 
school districts* and the eommunity colleges 
in the county — makes training available to 
students who wiCnt a marketable skill upon 
graduation. Training is cost-free to those who 
are eligible. The programs exist because 
employers in Ventura County need personnel 
with the skills being offered in the R.O.P. 
courses. Those students who develop the 
required skills and satisfactorily complete the 
trainings programs will be prepared to accept 
cntry-level» full-time employment. 



Courses: 



AIK CONDITIONING/ 
HKATINO/KKFKIGKKATION 
MKCHANICAL OCCUPATIONAL 
f CLUSTER • FLOKAL PRODUCT DESIGN 
/AUTO BODY KEPAIK/AUTO KEFINISHING 
rBANK TELLER/FINANCIAL OCCUPATIONS 
AUTOMOTIVE SERVICE • MARKETING & 
i DISTRIBUTIVE OCCUPATIONS*DKNTAL 
ASSISTANT -PARK & CONSERVATION 
. AIDE • HYDRAULICS/PNEUMATICS 
RESTAURANT OCCUPATIONS 
COMMUNITY BASED 
PROGRAMS 




WHO ARE ELIGIBLE FOR TRAINING? 

Seniors and some juniors in all Ventura County high school^* Seventeen-to-ninetcen^year-old, out-of-sehool youths may 
also be eligible* Sophomores and freshmen plan ahead for an opportunity for hands*on training experience. 

LENGTH OF TRAINING 

Unless otherwise specified, classes meet two hours per day, five days a week, for two semesters. Most classes are during 
daylight hours. 

CREDIT EARNED 

» Ten credits per semester are earned for most courses and may be applied toward fulfillment of requirements for high school 
graduation. Students generally enroll for four classes at their home school as well. - 

TRANSPORTATION 

Bus transportation, from your high school to the training class and return, is available for most classes. 

#10W TO ENROLL • ^ 

Discuss the course with your parents (or guardian) and contact your high sehoiil counselor for enrollment information. 

FOR MORE INFORMATION / 

Contact Mrs. Florine Matthews, Student Services Specialist, Regional Occupational Program. County Office Building, 
^ Ventura, California 93001, (805) 487-7711, ext. 4433. 

ERIC * . • 



143 



I 



Appendix I 



"Job Survival Skills" Program Brochure 
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The full program requires 25 hourt of instructional 
titne. A condensed program requiring a niinimum of 
12 hours will also be offered. Scheduling is flexible, 



with . a minimum of two sessions per week recom* 



mended. Every effort )yill be made to hold the 
training at a time and place that will b^ost con- 
venient for the group being served. 



FOR MORE INFORMATION 

Contact Mr. TomNicholc 
Job Survival Skills Facilitator 
Regional Occupational Program 
County Office Building . 
Ventura, CA 93001 i 
(805) 487771 UxtensionJs? 



Vocational trainees, students, and other clients 
with limited work experience often have difficulty 
adjusting to demands in the world of work. Education 
and vocational training can provide basic, technical 
skills, but the client may lack interpersor^al skills 
necessary to find a job and form satisfactory work 
relationships with supervisors and co-workers. The 
client also. may be ^aware ofi^mmon employer 
expectations regardirig^i^rsoyappearance;^ 
and punctuality. Too frequently, the new employee 

^——-^ job. ^ \ \ 




^idhal OccupitioMl Prognib 

. ' ' VENTURA COUNTY 
SUPERINTENDENT OF SCHOOLS OFFICE 
James F. Cowin, Ed.D., Superintendent* 





t^he M Survival Skills Program is designed to 



kg equip trainees and job seekers withanforiDation and . 

i V ■ 

abilities that are essential in finding and holding 
employmnt. Techniques of group interaction such as ^ 
role playing and group discussion are used to achieve 



maxiiituit) participition and involvement by the 

I / 

trainees. Audio-visual materials are used -to present 
t' 

information on critical ^reas and to stimulate further 



discussion and activities. Each^trainee is given maxi- 



mum opportunity to-ask questions and work out 
irKli\ dual problems. 



I I ■ 

t 

• Personal Appearance 

- f-Communieation • ■ - 

• Job Application 

• Resume 

• Job Seeking 

• Job Interview 

• Work BdllifiDlMth Supervisor 

• Work Relationships with Co-workers 
il Assessment 
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• Economically and/or cuifurally disadvantaged 

• ' Trainees ort^i^entj with no previous fulk^^ 

• Clients with a sporadic work history . 

• Qients who have had difficulty holdjng jobs |For example, those who have quit jobs after a short period or 
have been fired I 

• Recent high school dropouts 

I Any others showing need or interest •« 

SCHOOLSAND TRAINING AGENCIESTHATPREPAREPEOPLE FOR IMMEDIATE ENTRY INTO THE 
JOB MARKET WILL FIND THE PROGRAM INVALUABLE. 

. Hi 



